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Mission of the Archdiocese of Oklahoma City Department of Catholic Education

We, the members of the Department of Catholic Education of the Archdiocese of Oklahoma City are called together by the Spirit of
God, to reflect Christ’s light and love by sharing our gifts, talents, and resources, to empower others to minister in the educational and
spiritual development in the Archdiocese of Oklahoma City, so that the reign of God may flourish.

Curriculum of the Archdiocese of Oklahoma City Department of Catholic Education

The Catholic Schools of the Archdiocese of Oklahoma City seek to offer excellent academic and co-curricular programs that are infused
with religious truth and values reflecting Christ’s Gospel call to love one another.  We are committed to preparing students for life in
today’s Church and society.  Therefore our focus is grounded upon the development of the whole person of the student, spiritually,
intellectually, socially, and physically.

The curriculum of the Catholic Schools of the Archdiocese of Oklahoma City is rooted in the life and teachings of Jesus Christ and
responds to His call to make disciples of all peoples. The Catholic Church – and particularly the Church in the United States – has long
prioritized Catholic Schools as essential means for the formation of the whole person in the image and likeness of God, in the full
freedom and dignity of His creation. The Archdiocese of Oklahoma City carries out this calling and essential function by supporting the
Catholic identity of schools, through which the Christian development of each student is nurtured, and by providing guidelines for
academic excellence in the context of our Catholic faith.

These two aspects of Catholic schools go hand in hand, now more than ever. “Young people of the third millennium must be a source
of energy and leadership in our Church and our nation. And, therefore, we must provide young people with an academically rigorous
and doctrinally sound program of education” (USCCB, 2005). The essential elements of the academically rigorous and doctrinally
sound program described by the USCCB require a curriculum that is rigorous, relevant, research-based, and infused with Catholic faith
and traditions. (National Standards and Benchmarks for Effective Catholic Elementary and Secondary Schools, 2012). The Curriculum
developed by the Archdiocese of Oklahoma City Department of Catholic Education in collaboration with principals, teachers, and other
Catholic educators responds to this call.
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Summary of Archdiocesan Curriculum

1. Key facts about the curriculum are provided in the Overview of the Archdiocesan ELA Curriculum below.

2. A description of the organization and terms used in the curriculum can be found in Organization of the Archdiocesan ELA
Curriculum on page 12.

3. The curriculum is organized chronologically by grade. The page numbers for the beginning of the guidelines for each grade are
located above.

4. Each grade (PK-8) and course (9-12) includes Course Outcomes.

a. These are expectations that your students should meet after all instruction during the school year. They are long term
(whole year) outcomes.

b. The Course Outcomes are not presented in chronological sequence.

5. Each grade (PK-8) and course (9-12) also includes a Unit Sequence.

a. The units are presented in the order they are intended to be taught, with the exception of grades PK-2 where the order
may adjusted per teacher discretion to adjust for thematic, cross-curricular units.

b. The Lesson Concepts are a summary of the content to be taught in each unit

6. Refer to the Team/Department Outcomes for your grade band (PK-2, 3-5, 6-8, or 9-12) for a list of the ELA understandings and
practices students are expected to master in the context of learning the content in the units over that three year band.

7. Full year curriculum workbooks, including templates with unit cover pages, and additional resources can be found at
www.acecollaborative.org.
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Overview of the Archdiocesan ELA Curriculum

1. The PK-12 Archdiocesan ELA Curriculum was developed in multiple stages by Grade PK-12 teachers, Archdiocesan
administrators with feedback and support from ACE Collaborative Staff from the University of Notre Dame.

2. The Curriculum was developed using the Common Core State Standards for English Language Arts as the national standards
reference document. The process considered the standards, knowledge of current effective classroom practice and Archdiocese
of Oklahoma City students, and the expertise of Archdiocese of Oklahoma City teachers, Archdiocesan staff, and ACE
Collaborative staff in identifying the specific concepts and goals for students in the Archdiocese of Oklahoma City.

3. The Archdiocesan Curriculum focuses both on ELA content (what students should know) and on practices and skills (what
students should be able to do with what they know). Therefore, a broad range of instructional strategies and resources
should be considered when designing units and lessons to help students achieve the outcomes stated in the curriculum.

4. The emphasis in the Grade PK-12 Archdiocesan ELA Curriculum is on depth of understanding, not breadth of coverage.
Students are expected to thoroughly know and be able to use the concepts, practices, and skills across multiple
contexts.

5. The Archdiocesan Curriculum is intended to set guidelines for the baseline, or "floor" of what students should know and be able
to do. Individual teachers and schools can, should, and do go beyond these expectations in response to the learning needs and
capability of their students.

6. The Archdiocesan Curriculum is designed to work best when teachers work collaboratively and use a unit-planning approach to
plan their instruction for the year.

7. There are 3 levels of the curriculum, each described below: Team/Department Outcomes; Course Outcomes; Unit Concepts,
Goals, and Sequence.

8. At each level of outcome, the abbreviation SWBAT means "Students Will Be Able To".

9. The relevant national benchmark (Common Core State Standard) is provided for each outcome at all levels of outcomes.
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Archdiocese of Oklahoma City Department of Catholic Education Approach to Curriculum

“Go into the whole world and spread the good news. Go therefore, and make disciples of all peoples. Baptize them and
teach them to carry out everything I have commanded you.” (Mk. 16:15)

“Catholic schools afford the fullest and best opportunity to realize the fourfold purpose of Christian education, namely to
provide an atmosphere in which the Gospel message is proclaimed, community in Christ is experienced, service to our
sisters and brothers is the norm, and thanksgiving and worship of our God is cultivated.” (US Conference of Catholic
Bishops, 2005)

“Catholic schools provide young people with sound Church teaching through a broad-based curriculum, where faith and
culture are intertwined in all areas of a school’s life. By equipping our young people with a sound education, rooted in the
Gospel message, the Person of Jesus Christ, and rich in the cherished traditions and liturgical practices of our faith, we
ensure that they have the foundation to live morally and uprightly in our complex modern world.” (USCCB, 2005)

Definition of Curriculum
Curriculum has many definitions among education professionals, and many more among the parents and students who experience it.
For the purposes of this document, curriculum is most basically defined as “What we teach.” More specifically for this document, it is the
concepts and skills that students are expected to understand and demonstrate in each grade and grade band.

Archdiocesan Curriculum
This document contains the Archdiocesan Curriculum for English Language Arts (ELA) for all students in grades PK-12 in the
Archdiocese of Oklahoma City. It provides the baseline of expectations for content and skills that all students should develop. It
provides specific expectations for grade bands (called “Team/Department Outcomes” for PK-2, 3-5, 6-8, and 9-12), grades (called
“Course Outcomes” for each grade from PK through 8 and each high school course/subject), and units of study (called “Unit Sequence”
for each grade or course). More detail on the specific meanings of those categories and their implications for classroom instruction and
assessment are provided below.

The expectations provided in the Archdiocesan Curriculum are conveyed as a “floor” and not a “ceiling” of concepts and skills students
should experience. It ensures a consistent, coherent, guaranteed set of concepts and skills for all students in the Archdiocese of
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Oklahoma City Catholic Schools. A guaranteed and viable curriculum such as this, if implemented fully and consistently, is among the
most significant school factors that affect learning (Marzano, 2003).

Classroom Curriculum
Consistent with the Catholic principle of subsidiarity, teachers are responsible for developing the classroom curriculum that their
students will experience each day, week, and month throughout the school year. The Classroom Curriculum includes the specific
activities, simulations, readings, and other content from which students will learn the concepts and skills in the Archdiocesan
Curriculum. It also includes the instructional strategies that teachers use to teach the concepts and skills, as well as the assessment
strategies used to guide instruction and evaluate student growth. Each teacher’s Classroom Curriculum should be developed under the
leadership of the Principal and attend to the needs of his or her students, the expectations and priorities of parents, the teacher’s
judgment about what is in the best interest of his or her students, and the particular traditions and charisms of the school.

Orientation to the Archdiocesan ELA Curriculum

Development
The Archdiocese of Oklahoma City Catholic Schools develops the Archdiocesan Curriculum for each subject through a collaborative
process that engages principals, teachers, and other Catholic educators in studying nationally developed reference documents and
applying them in the context of our Catholic schools. The Archdiocesan ELA Curriculum was developed in collaboration with the
University of Notre Dame as part of its Alliance for Catholic Education Collaborative for Academic Excellence. The national reference
document for its development was the Common Core State Standards for English Language Arts (CCSS-ELA), officially published in
Spring 2010.

Forty teachers participated in the writing of the Archdiocesan ELA Curriculum through three stages of curriculum writing. At each stage,
the curriculum was made available to all principals and teachers in the Archdiocese of Oklahoma City for review, comment, and editing.
The substance and spirit of the curriculum reflect the hard work conducted by all who developed the curriculum. The final version of the
curriculum included in this document includes changes recommended by principals and teachers during its development in the 2014-
2015 school year.
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Relationship to National Standards for Catholic Schools
The national reference document that guides the pursuit of excellence in the Archdiocesan Curriculum is the National Standards and
Benchmarks for Effective Catholic Elementary and Secondary Schools (Center for Catholic School Effectiveness, 2012). The standards
describe how the most mission-driven, program effective, well managed, and responsibly governed Catholic schools operate. They are
grounded in Church teachings, best practice, and proven success in Catholic education.

The primary standard that guides this curriculum and its implementation is Standard 7: An excellent Catholic school has “a clearly
articulated, rigorous curriculum aligned with relevant standards, 21st century skills, and Gospel values, implemented through effective
instruction” (Standards and Benchmarks, p. 11). Among the most relevant benchmarks within Standard 7 for the design of an
Archdiocesan Curriculum are:

7.1 The curriculum adheres to appropriate, delineated standards, and is vertically aligned to ensure that every student successfully
completes a rigorous and coherent sequence of academic courses based on the standards and rooted in Catholic values.

7.2 Standards are adopted across the curriculum, and include integration of the religious, spiritual, moral, and ethical dimensions of
learning in all subjects.

7.3 Curriculum and instruction for 21st Century learning provide students with the knowledge, understanding, and skills to become
creative, reflective, literate, critical, and moral evaluators, problem solvers, decision makers, and socially responsible global
citizens.

These benchmarks are the primary links to the Archdiocesan ELA Curriculum, but the curriculum is supported by all 10 benchmarks
within Standard 7 and is linked to other standards that support strong and challenging curriculum. Administrators and teachers are
encouraged to refer to the Standards and Benchmarks for a complete inventory of benchmarks within Standard 7, as well as supporting
Standards 8 (Assessment) and 9 (Co-curricular and Extra-curricular Programs).

Relationship to Common Core State Standards for English Language Arts
The national content reference document for the development of the Archdiocesan ELA Curriculum is the Common Core State
Standards for English Language Arts (CCSS-ELA, 2010). The CCSS-ELA are based on the best state standards in place at the time of
their writing; the experience of teachers, content experts, states, and leading thinkers; international benchmarks; and research about
what, how, and when students learn English language arts most effectively. The CCSS-ELA describe a coherent progression of
learning expectations in English language arts designed to prepare PK–12 students for college and career success. The aim of the
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CCSS-ELA is to help students understand and appreciate language, and to use it confidently and competently in a variety of situations
for learning, communication, work, life, and personal satisfaction. (CCSS Initiative, 2014; Saskatchewan Ministry of Education):

1) Comprehend and Respond: – Students will develop their abilities to view, listen to, read, comprehend, and respond to a variety
of contemporary and traditional grade-level-appropriate texts in a variety of forms (oral, print, and other media) for a variety of
purposes including for learning, interest, and enjoyment.

2) Compose and Create: – Students will develop their abilities to speak, write, and use other forms of representation to explore and
present thoughts, feelings, and experiences in a variety of forms for a variety of purposes and audiences.

3) Assess and Reflect: – Students will develop their abilities to assess and reflect on their own language skills, discuss the skills of
effective viewers, listeners, readers, representers, speakers, and writers, and set goals for future improvement.

The CCSS-ELA do not prescribe curriculum, nor can they be followed or implemented directly as a curriculum. The Archdiocesan
curriculum development process engaged principals, teachers, and other Catholic educators in translating the CCSS-ELA into specific
expectations for each grade that combine conceptual understanding, procedural skills, and application in a meaningful sequence to
encourage deep and lasting learning and mastery of ELA concepts and processes.

The CCSS-ELA goal of preparation for college and careers is a worthy one, important for students in the Archdiocese of Oklahoma City
Catholic Schools to pursue. However, from a Catholic school vantage point, the CCSS-ELA are incomplete. Our ability to shape our
own curriculum, instruction, and assessment practices based on our Catholic identity, tradition of excellence, and student needs is an
essential ingredient of our success. Our approach to the CCSS-ELA respects this flexibility. The Archdiocesan curriculum development
process used the CCSS-ELA as one resource to help us understand what the minimum achievements for students in the Archdiocese
of Oklahoma City Catholic Schools should be so that we can set expectations higher.

Disposition toward English Language Arts Education in Catholic Schools
The Catholic Church is no stranger to the search for Truth through both reason and faith, as the following excerpts from its official
documents and Church Fathers will attest.

"I believe, in order to understand; and I understand, the better to believe” (St. Augustine, referenced in the Catechism of the
Catholic Church, 158).
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"Though faith is above reason, there can never be any real discrepancy between faith and reason. Since the same God who
reveals mysteries and infuses faith has bestowed the light of reason on the human mind, God cannot deny himself, nor can truth
ever contradict truth…The humble and persevering investigator of the secrets of nature is being led, as it were, by the hand of
God in spite of himself, for it is God, the conserver of all things, who made them what they are” (Catechism of the Catholic
Church, 159).

“We want students to ―read well, speak well, and think well. This means that we want them to understand and internalize how
language works both at the level of individual words (their roots, conjugations and declensions), but also the parts of speech.
These are the building blocks of argument” (Educational Plan of St. Jerome’s Classical School, 2010).

These excerpts are a small sample of the considerable writing and intellectual tradition of the Catholic Church on the matter of the
relationship between reason and faith. In the context of Catholic schools and their curriculum, these quotes indicate that students
should engage in the search for Truth through all of the gifts God gave us. It is clear that those gifts include both the gift of our faith and
the gift of reason – in this case the processes and principles of language arts that help us to understand God’s creation.

Language Arts can also help students to create a strong foundation for acting to manifest the social justice themes of the Church.
Language Arts can be taught in a way that helps students to use it as a tool to help make the world more equal and just by preparing
students to be critical, active Catholic citizens in our democracy. If today’s students will be called on to become “a source of energy and
leadership in our Church and our nation” as articulated by the USCCB, they need a strong understanding of language arts as it pertains
to local and global personal and social issues of our time. Language Arts provides essential tools for participation in society by seeking
the common good and well-being of all.

Today’s Catholic school students will be not only the leaders of tomorrow, but also the citizens, voters, activists, parents, friends,
pastors, and religious. In all of those roles, they will play an integral part in making God known, loved, and served by manifesting His
will in the context of these and other important matters. A strong understanding of language arts understood in the context of our
Catholic faith serves individuals in their search for Truth, but it also serves the common good by removing barriers to students’
understanding of the issues so that they can bring a Catholic orientation to the important issues of the world. Students in Catholic
schools are at a significant advantage compared with their peers because they have the opportunity to explore these matters together
in a supportive community.

There are few greater gifts than those of reading and writing.  As educators, we offer these gifts to our students, and empower then to
fully understand and express the world around them.  Indeed, as a faith built upon the written word, we know that reading and writing is
essential to our own religious development, and embracing the call of Christ to holy living.
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Organization of the Archdiocesan English Language Arts Curriculum

Team/Department Outcomes
Team/Department Outcomes are the broadest level of outcome. They describe what students should know or be able to do at the end
of four phases of their education: PK-2, 3-5, 6-8, and 9-12. They are stated broadly as the highest priorities for outcomes for
Archdiocese of Oklahoma City students.

They are named “Team/Department” outcomes because they are intended to be used by elementary, intermediate, and middle school
planning and instructional teams (e.g., PK-2 teachers) or high school departments as a reference and periodic check to make sure that
unit and lesson planning within and across grade levels are staying on track with the highest priorities.

Team/Department Outcomes should be used as a reference and periodic check to make sure that unit and lesson planning within and
across grade levels are staying on track with the highest priorities. Teachers should therefore refer to the Team/Department Outcomes
when planning instruction to ensure that these high level outcomes are being manifest in the instruction prepared.

Course Outcomes
Course outcomes describe what students should know and be able to do at the end of each grade (for grades PK-8) and each specific
course (for grades 9-12). They are the highest priorities for outcomes for the Archdiocese of Oklahoma City students at each grade.

Course Outcomes should be used by individual teachers and teams of teachers at each school who teach the same grade. They should
be used as a reference and periodic check to make sure that unit and lesson planning during the year is on track at a specific grade.
They should also be used to ensure that the same content is not being taught at multiple grades.

Course Outcomes are not meant to have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one
Course Outcome. The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year.
They are not presented in a chronological sequence for instruction. They are not expected to be mastered in one unit.

Unit Concepts, Goals, and Sequence
Unit Concepts provide the specific concepts that should be the focus of each unit of instruction for each grade (grades PK-8) or course
(grades 9-12). These are the “titles” of the units. Unit Goals provide the expectations for what students should be able to do with
knowledge, skills, and practices related to the unit concept.
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Unit Concepts and Unit Goals are meant to provide anchors for the development of units and lessons. They provide specific big ideas,
practices, and skills that should be pursued through individual lessons and entire units.

The Units are expected to be taught in the sequence in which they are provided in the Archdiocesan curriculum. Within each unit,
Lesson Concepts (see below) can be determined and taught in the sequence determined by the teacher to be most effective for his or
her class. Likewise, the approach used to teach each unit and lesson is to be determined by the teacher, considering the content, skills,
and practices involved; the resources available; and the needs of his/her students. A broad range of instructional strategies and
resources should be considered when designing units and lessons to help students achieve the Unit Goals.

Students are expected to thoroughly know and be able to use the concepts, practices, and skills across multiple contexts. Therefore,
all lessons and instruction in a given unit should be linked back to the Unit Goal. While it is important to establish factual content
knowledge that knowledge should always be learned in the service of the performances students are expected to demonstrate, as
articulated in the Unit Goals.

Lesson Concepts
Each Unit Goal has multiple related, smaller concepts that are necessary for students to fully understand the Unit Concept. A beginning
list of these smaller concepts is provided as the Lesson Concepts.

The Lesson Concepts provide the content for lessons that make up the unit. The concepts provided are a starting point for unit
planning. They are not presented in the order in which they should be taught, and they are not exhaustive. How those concepts are
taught in each classroom constitutes the Classroom Curriculum and is the purview of each teacher in consultation with his/her principal
and other relevant colleagues and resources.

Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes and in their
schools. The Lesson Concepts should be turned into Lesson Objectives or Lesson Outcomes by adding a relevant action verb
(performance expectation – what students should do to demonstrate they understand the concept). All lessons should serve the
purpose of helping students to achieve the Unit Goal.

Reading Foundational Skills (Grades PK-2 only)
The CCSS-ELA also contain Reading Foundational Skills.  “These standards are directed toward fostering students’ understanding and
working knowledge of concepts of print, the alphabetic principle, and other basic conventions of the English writing system. These
foundational skills are not an end in and of themselves; rather, they are necessary and important components of an effective,
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comprehensive reading program designed to develop proficient readers with the capacity to comprehend texts across a range of types
and disciplines” (CCSS-ELA, 2010) . Due to the recursive nature of these skills and under the guidance of the ACE Collaborative, it
was recommended to address the Reading Foundational Skills Course Outcomes in a checklist format to be taught throughout the
other ELA units.  The RFS checklists can only be found at the PK, K, 1st and 2nd grade course levels.
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Primary Grades
PK-2 English Language Arts (ELA)
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PK-2 Team/Department Outcomes
 Broad statements of the highest priorities for outcomes for Archdiocese of Oklahoma City.

 All students will achieve these outcomes as a result of their combined PK-2 experience. Students should always be working
toward these outcomes.

 Team/Department Outcomes are not listed in chronological order, or in the order of complexity.

 Team/Department Outcomes should be discussed when grade level teams or partners or the PK-2 faculty of a school meet in
professional learning communities or grade level meetings.
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PK-2 Team/Department Outcomes
Team/Department Outcomes: Pre-Kindergarten – Second Grade (PK-2) Standards

Language Arts (Writing & Language)

1 SWBAT apply, with scaffolding, the writing process to construct text. (W 2.5, 2.6)

2 SWBAT construct opinion pieces that are clearly structured and use appropriate vocabulary to clarify
reasoning.

(W. 2.1, 2.5, 2.6)

3 SWBAT write information pieces that are clearly structured and use facts and definitions to develop points. (W 2.2, 2.5, 2.6)

4 SWBAT write structured narrative texts that use appropriate vocabulary to convey clear sequence and relevant
actions, thought and feelings.

(W 2.3, 2.5, 2.6)

5 SWBAT support their writing with details from collaborative research. (S.L. 2.1, 2.2, 2.3, 2.4, 2.5,
2.6; W 2.5, 2.6, 2.7, 2.8)

6 SWBAT apply basic grammar and conventions in speaking and in writing (including, but not limited to: nouns,
verbs, adjectives, punctuation, and capitalization).

(L 2.1, 2.2, 2.3)

Literature (Reading for Literature and Informational Text)

7
SWBAT explain the main idea and plot of a given text. (RI 2.6; RL 2.2, 2.7)

8 SWBAT describe the author's purpose of a given text. (RI 2.6, 2.8; RL 2.2)

9 SWBAT compare and contrast key literary elements of the text to personal life experiences. (RI 2.9)

10 SWBAT compare and contrast the key elements presented by two texts on the same topic. (RI 2.9; RL 2.9)
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11 SWBAT locate key facts or information using various text features. (RI 2.3, 2.5, 2.7; RL 2.7)

Reading (Reading Foundational Skills)

12 SWBAT determine the meaning of unfamiliar vocabulary using the strategies of context clues, roots/affixes,
word relationships and references.

(RI 2.4; L 2.4, 2.5 2.6, RF
2.3a-f)

13 SWBAT apply grade level phonics and word analysis skills to decode words in texts. (RF 2.3a-f)

14 SWBAT read with sufficient accuracy and fluency to support comprehension.
(RF 2.4, RI 2.10)
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Pre-Kindergarten Course Outcomes
Course Outcomes: Pre-Kindergarten Standards

Language Arts (Writing and Language)

1 SWBAT produce writing, dictating, and drawing to express an opinion, to recall information,
and to narrate a single event.

(W K.2, K.3)

2 SWBAT produce some upper and lowercase letters. (L K.1a)

3 SWBAT produce inventive spelling with guidance and support. (W K.4; RF K.2d)

4
SWBAT participate in collaborative conversations with adults and peers following rules for
discussions (taking turns, listening to others, staying on topic, asking questions to get
information and/or for clarification).

(RL K.1; L K.1a, L
K.1b)

Literature (Reading for Literature and Informational Text)

5 SWBAT discuss questions about details and vocabulary in the text with prompting and
support.

(RL K.1)

6
SWBAT retell texts and familiar stories using a variety of ways: elements of a story,
sequencing, events, and other details (who, what, when, where, why, how) with scaffolding.

(RL K.2, K.3)

7 SWBAT identify a variety of common types of texts. (RL K.5)

8 SWBAT describe the relationship between illustrations and the text in which they appear. (RL K.7)

9 SWBAT compare and contrast with scaffolding between self, text, and the world around them
to make connections.

(RL K.9; RI K.9)
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Course Outcomes

 The highest priorities for Pre-Kindergarten ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Pre-Kindergarten.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.

Reading (Reading Foundational Skills)

10 SWBAT identify concepts of print, focusing on front, back, top, bottom, left, and right. (RI K.5; RF K.1a)

11 SWBAT recognize and name some upper and lowercase letters of the alphabet. (RF K.1d)

12 SWBAT produce some letter sounds. (RF K.2d)

13 SWBAT identify some initial sounds in words, focusing on consonants. (RF K.2d)

14 SWBAT engage in language play. (RF K.2a; K2e)

15 SWBAT recognize environmental print. (RF K.1b)

16 SWBAT acquire grade level vocabulary and use it appropriately. (RL K.4; L K.5a-c)
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Reading Foundational Skills
Pre-Kindergarten

Course Outcomes
1. SWBAT identify concepts of print, focusing on front, back, top,
bottom, left and right.  [CCSS RI.K.5, RF.K.1a]
2. SWBAT recognize and name some upper and lowercase letters of
the alphabet. [CCSS RF.K.1d]
3. SWBAT produce some letter sounds. [CCSS RF.K.2d]
4. SWBAT identify some initial sounds in words, focusing on
consonants. [CCSS RF.K.2d]
5. SWBAT engage in language play. [CCSS RF.K.2a, K.2e]
6. SWBAT recognize environmental print. [RF.K.1b]
7. SWBAT acquire age appropriate vocabulary and use it
appropriately. [CCSS RL.K.4, L.K.5a-c]

Introduced Reviewed Assessed
Print Concepts
Identify front cover, back cover, spine, and title page.
Follow words left to right, top to bottom, and page by page.
Differentiate between letters and numerals.
Understand spaces between words.
Recognize some upper and lower case letters.
Recognize that letters are grouped to form words.
Displays emergent reading behaviors with purpose and understanding
(pretend reading).
Recognize environmental print.
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Phonological Awareness
Engage in language play (ex: alliterate language, rhyming, and sound
patterns).
Recognize and match words that rhyme.
Demonstrate awareness of relationships between sounds and letters.
With prompting and support, isolate and pronounce initial sounds in
words.
Associate sounds with letters.

Phonics and Word Recognition
Does not apply to Pre-Kindergarten.

Fluency
Does not apply to Pre-Kindergarten.

Vocabulary Acquisition and Use
Identify new meanings for familiar words and apply them accurately
(e.g., knowing duck is a bird and learning the verb “to duck”)
Sort common objects into categories (e.g., shapes, foods) for
understanding of the concepts the categories represent
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Pre-Kindergarten Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn. Each concept should take multiple lessons – an
entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Pre-Kindergarten Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson Concepts

Language
Arts (Writing
and
Language)

1 Who is a
writer/Who
can write?

SWBAT identify the who,
what when, why, where of
writing.

2 Guided
Drawing

SWBAT draw with
scaffolding to develop
their writing.

3 Writing to
recall
information
and/or
express an
opinion.

SWBAT write drawing,
dictation, and written word
(developmental spelling)
with scaffolding to recall
information and express
opinions.

4 How to be a
good listener
and speaker

SWBAT identify skills of
good listeners and
speakers.
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Literature
(Reading for
Literature
and
Informational
Text)

5 Asking Good
Questions

SWBAT state questions
with scaffolding.

6 Fiction (Not-
real)/Non-
Fiction (Real)

SWBAT interact with a
variety of common texts.
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Kindergarten Course Outcomes
Course Outcomes: Kindergarten Standards Team/Department

Outcomes

Language Arts (Writing and Language)

1 SWBAT retell a story using relevant details, visual elements, and sequencing to demonstrate
understanding within personal narrative pieces (illustrations, writing and dramatization).

(RL K.1, K.2, K.3)

2 SWBAT express an opinion about narrative pieces using a combination of speaking,
dramatization, drawing and writing in which the topic is relayed to the reader.

(W K.1, K.2, K.3)

3 SWBAT use a combination of drawing and writing to compose an explanatory text including
details that support the topic.

(W K.1, K.2)

4 SWBAT apply the writing process (using inventive spelling when appropriate) to construct
text.

(L K.1, K.2)

5 SWBAT participate in shared reading and writing exploratory experiences. (W K.7, K.8)

6 SWBAT participate in collaborative conversations within one to one, small and whole group
settings with peers and adults.

(SL K.1, K.1.a,
K.1.b)

7 SWBAT apply age appropriate listening and speaking skills within whole and small group
settings (raising hands, using listening ears, being respectful while others are speaking, etc.).

(SL K.1.a, K.1.b)

Literature (Reading for Literature and Informational Text)

8 SWBAT identify with scaffolding main idea, plot, author’s purpose and concepts of print of a
given text.

(RL K.3; RI K.2)

9 SWBAT identify genre, characters, settings and major events of a story or informational text. (RL K.3)

10 SWBAT recognize with scaffolding common text features including genre, title, author, and
illustrator and their purposes.

(RL K.6)
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11 SWBAT compare and contrast with scaffolding connections between characters, key
elements, and personal experiences within literature and informational texts.

(RL K.9; RI K.3)

12 SWBAT describe with scaffolding the connection between two individuals, events, ideas, or
pieces of information in a text.

(RL K.7, K.9; RI
K.3)

13 SWBAT recall and describe with scaffolding a story using relevant details, visual elements,
and sequencing to demonstrate understanding.

(RL K.7, K.9, K.10)

14 SWBAT recall and describe a personal experience connected to a given topic. (SL K.6)

Reading (Reading Foundational Skills)

15 SWBAT discuss questions about unknown words in a text within group and individual reading
settings.

(SL K.3)

16 SWBAT describe the relationship between unfamiliar vocabulary using prior knowledge. (RF K.3)

17 SWBAT apply basic principles of letter/sound relationships, including onsets and rimes,
segmenting, letter-sound relationships and rhyming.

(RF K.3)

18 SWBAT distinguish the meanings of words through pictures, letter-sound relationships,
affixes, digraphs, word families, and other appropriate phonics categories.

(RF K.2, K.3)

19 SWBAT apply decoding skills within group and individual reading settings. (RF K.3)

Course Outcomes

 The highest priorities for Kindergarten math learning for all students.

 All students will achieve these outcomes as a result of their math experience in Kindergarten.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Reading Foundational Skills
Kindergarten

Course Outcomes
1. SWBAT discuss questions about unknown words in a text within
group and individual reading settings. [CCSS SL K.3]
2. SWBAT describe the relationship between unfamiliar vocabulary
using prior knowledge. [CCSS RF K.3]
3. SWBAT apply basic principles of letter/sound relationships,
including onsets and rimes, segmenting, letter-sound relationships
and rhyming. [CCSS RF K.3]
4. SWBAT distinguish the meanings of words through pictures, letter-
sound relationships, affixes, digraphs, word families, and other
appropriate phonics categories. [CCSS RF K.2, K.3]
5. SWBAT apply decoding skills within group and individual reading
settings. [CCSS RF K.3]

Introduced Reviewed Assessed
Print Concepts
Generate words that begin with the same sound [CCSS RF.K.1]
Identify beginning sounds in words [CCSS RF.K.1]
Recognize the distinguishing features of a sentence (e.g., first word,
capitalization, ending punctuation) [CCSS RFK.1]
Identify upper and lowercase letters introduced [CCSS RF.K.1.d]
Recognize the difference between letters and words in sentences
[CCSS RF.K.1.b and CCSS RF.K.1.c]
Follow a book from left to right and top to bottom on the printed page
[CCSS RF.K.1.a]
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Phonological Awareness

Produce words within a given word family [CCSS RF.K.2.a  and CCSS
RF.K.2.e]
Identify ending sounds in words [CCSS RF.K.2.d]
Identify medial sounds in words [CCSS RF.K.2.d]
Begin to segment phonemes of one syllable words [CCSS RF.K.2.c  ]
Count the number of syllables in spoken words [CCSS RF.K.2.b]
Identify letter sounds introduced [CCSS RF.K.2.]
Segment spoken single syllable words into their complete sequence of
individual sounds (phonemes) (cat= c-a-t) [CCSS RF.K.2.d ]
Identify rhyming word pairs (“What rhymes with cat?”) [CCSS
RF.K.2.a]

Phonics and Word Recognition
Demonstrate basic knowledge of one-to-one letter sound
correspondences by producing the primary sound or many of the most
frequent sounds for each consonant [CCSS RF.K.3.a]
Spell sight words introduced
Read common high frequency words by sight [CCSS RF.K.3.c]
Associate the long and short sounds with the common spellings for
the five major vowels. [CCSS RF.K.3.b]
Distinguish between similarly spelled words by identifying the sounds
of the letters that differ [CCSS RF.K.3.d]

Fluency
Apply basic reading skills to show comprehension of emergent level
reader text [CCSS RF.K.4]
Identify basic words within emergent-level reader text [CCSS RF.K.4]
Read emergent reader text with purpose and understanding [CCSS
RF.K.4.a]



Version 1.0 – Distributed April 2016 30

Kindergarten Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn. Each concept should take multiple lessons – an
entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Kindergarten Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson Concepts

Language
Arts
(Writing and
Language)

1 Fine Motor
Skills

SWBAT construct proper
line and letter formation.

2 Experimental
Writing

SWBAT apply basic
writing strategies to
transfer spoken words to
print (inventive spelling).

3 Concepts of
Print through
the Process
of Writing

SWBAT identify the basic
features of print through
the process of writing.

4 Sentence
Structure
Awareness

SWBAT identify basic
features of a sentence.

5 Writing with
Purpose

SWBAT apply accuracy
and fluency of phonic and
concepts of print to a
piece of writing.

6 Information
Writing

SWBAT write an
informational text.
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Literature
(Reading for
Literature
and
Information
al Text)

7 Story
Elements

SWBAT identify elements
of a story within a given
text.

8 Story
Structure

SWBAT identify story
structure.

9 Compare
and Contrast

SWBAT compare and
contrast connections
between characters, key
elements, and personal
experiences within
literature and
informational texts.

10 Fiction SWBAT identify genre of
text using story elements
that relate to imaginary
life.

11 Non-fiction SWBAT identify genre of
text using story elements
that support facts or
reality.

12 Inferences SWBAT predict with
scaffolding storylines based
on prior knowledge, pictures
and texts.
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First Grade Course Outcomes
Course Outcomes: First Grade Standards

Language Arts (Writing and Language)

1 SWBAT write opinion, informative/explanatory, or narrative pieces using simple sentences
with supporting details and a sense of closure.

(W 1.1, 1.2, 1.3,
1.7, 1.8)

2 SWBAT respond, with scaffolding, to a verbal or written question drawing from experience,
research or information, and using technology when appropriate.

(W 1.5, 1.6)

3 SWBAT demonstrate conventions of standard English grammar in writing and speaking
including capitalization, punctuation, and spelling.

(L 1.1, 1.2)

4
SWBAT determine the meaning of unfamiliar words and phrases using a variety of decoding
strategies including pictures, imagery, language, context clues, category concepts and word
applications.

(L 1.1, 1.4, 1.5, 1.6;
RI 1.4; RL 1.4)

Literature (Reading for Literature and Informational Text)

5 SWBAT describe the main topic and retell key details of a story or text. (RI 1.1, 1.2; RL 1.1,
1.2)

6 SWBAT describe the characters, use of illustrations, and key details of a story or text using
illustrations and other key details.

(RL 1.3; RI 1.7)

7 SWBAT describe various text features including heading, table of contents, genre,
illustrations, and glossaries to determine details or information in a broad range of text.

(RL.1.5, 1.7; RI
1.5,1.7)

8 SWBAT describe point of view by using context clues and dialogue in a text or story. (RI 1.6; RL 1.6)

9 SWBAT describe the connecting ideas and the author's supporting points in informational
text.

(RI 1.3, 1.8)
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10 SWBAT compare and contrast the experiences of characters and ideas in various texts or
stories.

(RL.1.9, RI.1.9)

Reading (Reading Foundational Skills)

11 SWBAT identify basic features of print, including the distinguishing features of a sentence. (RFS 1.1)

12 SWBAT decode spoken words, syllables and sounds using phonological awareness. (RFS 1.2)

13 SWBAT apply phonics and word analysis in breaking down words to vowels, phonemes and
syllables.

(RFS 1.3)

14 SWBAT read with accuracy and fluency using context to confirm or self-correct word
recognition and understanding

(RFS 1.4)

Course Outcomes

 The highest priorities for First Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in First Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Reading Foundational Skills
1st Grade

Course Outcomes
1. SWBAT identify basic features of print, including the distinguishing
features of a sentence. [RFS 1.1]
2. SWBAT decode spoken words, syllables and sounds using
phonological awareness. [RFS 1.2]
3. SWBAT apply phonics and word analysis in breaking down words
to vowels, phonemes and syllables. [RFS 1.3]
4. SWBAT read with accuracy and fluency using context to confirm or
self correct word recognition and understanding [RFS 1.4]

1st 2nd 3rd 4th

Print Concepts
Recognize the distinguishing features of a sentence (eg., first word,
capitalization, ending punctuation) [CCSS RF1.1a]

Phonological Awareness
Distinguish long from short vowel sounds in spoken single syllable
words. [CCSS RF1.2a]
Orally produce single-syllable words by blending sounds (phonemes),
including consonant blends. [CCSS RF1.2b]
Isolate and pronounce initial, medial vowel, and final sounds
(phonemes) in spoken single-syllable words. [CCSS RF1.2c]
Segment spoken single-syllable words into their complete sequence of
individual sounds (phonemes). [CCSS RF1.2d]
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Phonics and Word Recognition
Know the spelling-sound correspondences for common consonant
digraphs [CCSS RF1.3a]
Decode regularly spelled one-syllable words [CCSS RF1.3b]
Know Final –e conventions for representing long vowel sounds [CCSS
RF1.3c]
Read words with inflectional endings [CCSS RF1.3f]
Know common vowel teams conventions for representing long vowel
sounds [CCSS RF1.3c]
Use knowledge that every syllable must have a vowel sound to
determine the number of syllables in a printed word [CCSS RF1.3d]
Decode two-syllable words following basic patterns by breaking the
words into syllables [CCSS RF1.3e]
Recognize and read grade-appropriate irregularly spelled words
[CCSS RF1.3g]

Fluency
Read grade-level text with purpose and understanding [CCSS RF1.4a]
Read grade-level text orally with accuracy, appropriate rate, and
expression on successive readings [CCSS RF1.4b]
Use context to confirm or self-correct word recognition and
understanding, rereading as necessary [CCSS RF1.4c]
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First Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn. Each concept should take multiple lessons – an
entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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First Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson Concepts

Language
Arts
(Writing and
Language)

1 Sentences
about Me

SWBAT write a personal
narrative using correct
sentence structure to
include capital letters,
punctuation and complete
thoughts.

2 Friendly
Letters

SWBAT write a friendly
letters using common and
proper nouns.

3 How to
Articles

SWBAT write a how-to-
article using action verbs,
being verbs, and/or
irregular verbs.

4 Descriptive
Writing

SWBAT write a
description, from scaffold
research, focusing on the
use of pronouns and
adjectives.

5 Book Review SWBAT summarize their
opinion of a book while
using contractions such
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as don’t, isn’t, I’ll, wasn’t
etc.

6 Exploring
Words
Together

SWBAT write sentences
using matching
synonyms, antonyms or
homophones in each
sentence.

Literature
(Reading for
Literature
and
Information
al Text)

7 What Good
Readers Do

SWBAT demonstrate
appropriate reading
strategies such as basic
concepts of print, blending
sounds, and inflection
based on punctuation.

8 Character &
Setting

SWBAT identify the main
characters, point of view
and settings of various
texts.

9 Main Idea
/Theme

SWBAT recall the main
idea or theme of the text
along with supporting
details.

10 Real or Not
Real

SWBAT differentiate (with
scaffolding) between
realism, fantasy and non-
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fiction texts.

11 Author's
Reasoning

SWBAT state the author's
reason for writing of a
given text using
supporting details.

12 Sequence &
Plot

SWBAT identify the plot
using sequence of events
in a story.

13 Cause &
Effect

SWBAT state the
matching cause and effect
in given texts.

14 Compare &
Contrast

SWBAT compare and
contrast (with scaffolding)
two or more characters,
events, or texts.
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Second Grade Course Outcomes
Course Outcomes: Second Grade Standards

Language Arts (Writing and Language)

1 SWBAT construct structured opinion pieces containing simple and compound sentences
using the writing process with scaffolding.

(W 2.1, 2.5, 2.6)

2 SWBAT write explanatory pieces containing simple and compound sentences using the
writing process with scaffolding.

(W 2.2, 2.5, 2.6)

3 SWBAT write structured narrative pieces containing simple and compound sentences using
the writing process with scaffolding.

(W 2.3, 2.5, 2.6)

4

SWBAT participate in collaborative research and writing projects to answer questions. (W 2.7,2.8; SL 2.1,
2.2, 2.3, 2.4, 2.5,
2.6; W 2.5, 2.6, 2.7,
2.8)

5 SWBAT apply the conventions of standard English grammar and usage when writing or
speaking.

(L 2.1, 2.2, 2.3)

6 SWBAT apply the conventions of standard English capitalization, punctuation, and spelling
when writing.

(L 2.2, 2.3)

Literature (Reading for Literature and Informational Text)

7
SWBAT explain the main idea, key ideas, theme, and purpose of a given text or illustration. (RI 2.1, 2.2, 2.6,

2.8; RL 2.1, 2.2,
2.7)

8 SWBAT explain how characters respond to major events and challenges in a given text. (RI 2.1; RL 2.1,
2.2, 2.3)
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9 SWBAT explain purposes of various text features including captions, headings, illustrations,
graphics, story structure, word choice, and multimedia elements.

(RL 2.4, 2.5; RI 2.2,
2.5)

10 SWBAT distinguish the points of view of various characters by using different voices when
reading dialogue aloud.

(RL 2.6)

11 SWBAT compare and contrast two or more characters, versions, experiences and key
elements of a given text.

(RI 2.9, RL 2.9)

Reading (Reading Foundational Skills)

12 SWBAT read with accuracy and fluency at grade level. (RF 2.4; RI 2.10;
RL 2.10)

13 SWBAT apply grade level phonics and word analysis skills to decode words. (RF 2.3a-f)

14 SWBAT interpret the meaning of unfamiliar vocabulary using a variety of strategies. (L 2.4, 2.5, 2.6; RI
2.4)

Course Outcomes

 The highest priorities for Second Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Second Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Reading Foundational Skills
2nd Grade

Course Outcomes
1. SWBAT read with accuracy and fluency at grade level.
[CCSS RF 2.4; RI 2.10; RL 2.10]

2. SWBAT apply grade level phonics and word analysis skills to
decode words. [CCSS RF 2.3a-f]
3. SWBAT interpret the meaning of unfamiliar vocabulary using
a variety of strategies. [CCSS L 2.4, 2.5, 2.6; RI 2.4]

1st 2nd 3rd 4th
Print Concepts
Intervention only, see First Grade skills

Phonological Awareness
Intervention only, see First Grade skills
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Phonics and Word Recognition
Distinguish long and short vowels when reading regularly
spelled one-syllable words. [CCSS RF2.3a]
Identify spelling-sound correspondences for additonal common
vowel teams. (e.g. digraphs& diphthongs) [CCSS RF2.3b]
Decode regularly spelled two-syllable words with long vowels.
[CCSS RF2.3c]
Decode words with common prefixes and suffixes. [CCSS
RF2.3d]
Identify words with inconsistent but common spelling-sound
correspondences. (e.g. r-controlled, homophones) [CCSS
RF2.3e]
Recognize and read grade-appropriate irregularly spelled
words. [CCSS RF2.3f]
Identify spelling-sound correspondences for words with 2 and 3
letter consonant combinations. (e.g. blends & diagraphs)

Fluency
Read grade-level text with purpose and understanding [CCSS
RF2.4a]
Read grade-level text orally with accuracy, appropriate rate, and
expression on successive readings [CCSS RF2.4b]
Use context to confirm or self-correct word recognition and
understanding, rereading as necessary [CCSS RF2.4c]
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Second Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn. Each concept should take multiple lessons – an
entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Second Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards

Language Arts (Writing and Language)

1 What Good Writers Do Grammar
Integration: concrete nouns and action
verbs, simple sentences with simple
subjects and predicates and types of
sentences - statements, questions,
exclamations and commands

SWBAT to say apply appropriate
writing behaviors and procedures
through the writing process with
scaffolding.

2 Personal Narrative Grammar Integration:
compound subjects, compound predicates,
adjectives and personal pronouns

SWBAT write a logically
sequenced narrative recounting
personal experience

3 Explanatory Writing Grammar Integration:
action verbs (regular, frequently used and
past tense)

SWBAT develop a factual writing
piece such as how-to, news
articles or letters

4 Dictionary and Thesaurus Skills Grammar
Integration: Review synonyms, antonyms
and homophones. Add homographs,
prefixes, suffixes, contractions, compound
words and possessives, dictionary skills

SWBAT consult reference
materials for vocabulary and
spelling.

5 Imaginative Writing Grammar Integration:
article adjectives (a, an, the)reflective and
indefinite pronouns

SWBAT write a logically
sequenced piece (examples:
poetry, narrative, fairytales,
folktales, fables, or plays) that
includes imaginative elements.
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6 Opinion Writing Grammar Integration:
standard adverbs (describes verbs) common
coordinating conjunctions (and, but, or)

SWBAT express opinions
through a writing piece

7 Research Grammar Integration:
compound sentences (two sentences joined
by a comma and ‘and, but, or’ only)

SWBAT participate in
collaborative research and writing
projects to answer questions.

Literature (Reading for Literature and
Informational Text)

8 Text Elements-The Who, What, Where,
When, Why

SWBAT identify key text features.

9 Connecting Ideas SWBAT demonstrate
understanding of text.

10 Constructing and Presenting Text SWBAT explain how the
deliberate construction of text
changes the message of a text.

11 Integration of Knowledge and Ideas SWBAT summarize the content
of various texts by using the main
idea, supporting details and
theme of texts.
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Intermediate Grades
3-5 English Language Arts (ELA)
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Grade 3-5 Team/Department Outcomes
 Broad statements of the highest priorities for outcomes for Archdiocese of Oklahoma City.

 All students will achieve these outcomes as a result of their combined 3-5 experience. Students should always be working
toward these outcomes.

 Team/Department Outcomes are not listed in chronological order, or in the order of complexity.

 Team/Department Outcomes should be discussed when grade level teams or partners or the 3-5 faculty of a school meet in
professional learning communities or grade level meetings.
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Grade 3-5 Team/Department Outcomes

Team/Department Outcomes: Grades 3-5 Standards

Language Arts (Writing & Language)

1 SWBAT apply conventions of standard English grammar, usage, and fluency when reading, writing and
speaking.

(L5.1, W5.4)

2
SWBAT write opinion pieces on topics or texts, supporting a point of view with reasons and information. (W5.1, W5.5)

3 SWBAT write informative/explanatory pieces to examine a topic and convey ideas and information clearly. (W5.2, W5.5)

4
SWBAT write narratives using details and event sequence. (W5.3, W5.5)

5 SWBAT utilize multiple print and digital sources to support analysis, reflection, and research. (W5.6-W5.9)

Literature (Reading for Literature and Informational Text)

6 SWBAT summarize details from a variety of texts or text features to determine concrete and abstract meaning. (RL)

7 SWBAT analyze with scaffolding the relationships between characters, settings, and concepts in a variety of
texts by interpreting specific details.

(RL5.3)

8 SWBAT determine the meaning of words and phrases as they are used in a variety of texts, including both
figurative language and academic vocabulary.

(RL5.4)
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9 SWBAT examine the relationship between the structure and information in a variety of texts. (RI5.5)

10 SWBAT analyze with scaffolding how point of view impacts the content of a text. (RL5.6)

11 SWBAT defend an inference or conclusion through close reading by using supporting evidence in
informational text. (RL5.1, RI5.1)

12 SWBAT compare and contrast the story elements, theme, and topics from a variety of text to read, write, and
speak proficiently.

(RL5.2, RL5.3)

Reading (Reading Foundational Skills)

13 SWBAT apply grade level phonics and word analysis skills to decode words. (L5.4)
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Third Grade Course Outcomes
Course Outcomes: Third Grade Standards

Language Arts (Writing and Language)

1
SWBAT apply grade-appropriate conventions of Standard English grammar and usage when
writing and speaking, including nouns, pronouns, verbs, adjectives, adverbs, and
prepositions.

2 SWBAT demonstrate with scaffolding the five steps of the writing process. (W 3.5)

3 SWBAT construct opinion, explanation, and narrative pieces in an organized paragraph
consisting of a topic sentence, supporting details, & a concluding sentence.

4 SWBAT organize information using evidence from multiple sources with scaffolding.

Literature (Reading for Literature and Informational Text)

5 SWBAT draw concrete & abstract conclusions from a text using the evidence & supporting
details.

6 SWBAT summarize stories & their central messages. (RL 3.2, RI 3.2)

7 SWBAT determine the meaning of unknown vocabulary & phrases. (RI 3.4, RL 3.4)

8 SWBAT explain the purpose of structures and features in a variety of texts.

9 SWBAT compare and contrast the author’s and the reader’s point of view.
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10 SWBAT compare and contrast the components of a text or multiple texts.

11 SWBAT read fluently (speed, accuracy, and expression) on grade-level books.

Reading (Reading Foundational Skills)

12 SWBAT apply grade level phonics and word analysis skills to decode words. (RF 3.3)

Course Outcomes

 The highest priorities for Third Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Third Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Third Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Third Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson Concepts

Language Arts
(Writing and
Language)

1 Paragraph
Construction
Grammar
Integration:
Sentence
Structure and
Punctuation

SWBAT develop a paragraph
that includes a topic sentence,
supporting sentences, and a
conclusion sentence.  SWBAT
write sentences using
appropriate grammar
conventions, including basic
subjects and predicates,
capitalization and punctuation.

2 Writing Process:
Personal
Narratives
Grammar
Integration:
Nouns and
Pronouns

SWBAT apply the writing
process to write to construct an
organized narrative using
supportive details based on
personal experience.  SWBAT
apply appropriate noun forms,
including concrete/abstract,
common/proper, singular/plural,
and possessive nouns.

3 Writing Process:
Explanatory
Writing Grammar
Integration: Verbs

SWBAT apply the writing
process to organize and
construct informational text
using evidence to support
ideas.  SWBAT apply correct
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verb tenses of regular and
irregular verbs.

4 Writing Process:
Descriptive
Narratives
Grammar
Integration:
Adjectives

SWBAT construct a descriptive
narrative paragraph using
comparative and superlative
adjectives correctly.

5 Writing Process:
Opinionated
Writing Grammar
Integration:
Adverbs

SWBAT write an organized
opinion piece with purpose,
point of view and appropriate
application of adverbs.

6 Writing Process:
Research Writing
Grammar
Integration:
Prepositions

SWBAT present relevant
information from primary
sources, text features, and
research materials using a
variety of media and
appropriate application of
prepositions.

Literature
(Reading for
Literature and
Informational
Text)

7 Story Elements SWBAT explain characters,
setting, plot, problem and
solution and interpreting theme
with scaffolding in a story or
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stories.

8 Sequencing SWBAT organize the order of
events in a story or stories.

9 Central Messages
(themes & main
idea)

SWBAT determine the main
idea, supporting details, and
overall theme based on
evidence from the text.

10 Compare &
Contrast

SWBAT examine the
similarities and differences
between story elements and
texts.

11 Author’s Purpose
& Point of View

SWBAT infer an author's
purpose and point of view.

12 Making Predictions SWBAT predict events in text.

13 Drawing
Conclusions

SWBAT use information or
details from the text to draw
appropriate conclusions about
given pictures, stories and
words.

14 Figurative
Language

SWBAT identify figurative
language in order to
understand the text.
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15 Making Inferences SWBAT make inferences about
characters feelings, and
motives.
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Fourth Grade Course Outcomes
Course Outcomes: Fourth Grade Standards

Language Arts (Writing and Language)

1
SWBAT apply grade-appropriate conventions of Standard English grammar and usage when
writing and speaking, including nouns, pronouns, verbs, adjectives, adverbs, and
prepositions.

2 SWBAT construct, with scaffolding, organized opinion pieces on topics or texts supporting a
point of view with reasons and information using the writing process.

(W 4.1)

3 SWBAT construct, with graphic organizers, informative/explanatory texts to examine a topic
and convey ideas and information clearly using the writing process.

(W 4.2)

4 SWBAT construct, with scaffolding, narratives using details and chronological order using the
writing process.

(W 4.3)

5 SWBAT apply evidence from multiple sources to conduct, organize and compose short
research projects.

(W 4.7)

Literature (Reading for Literature and Informational Text)

6 SWBAT interpret information to compare stories or events visually, orally, or through a variety
of text.

7 SWBAT analyze with scaffolding in detail text elements such as relationships between
characters, events, setting and ideas.

8 SWBAT identify the meaning of unknown words and phrases, figurative language, and word
relationships using an array of strategies, including domain-specific vocabulary.
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9 SWBAT explain the relationship between the structural elements and the information
presented in a text.

10 SWBAT compare and contrast points of view from different stories and sources.

11 SWBAT explain how an author uses reasons and evidence to support informational text.

12 SWBAT compare and contrast themes, topics and information from multiple sources.

Reading (Reading Foundational Skills)

13 SWBAT apply grade level phonics and word analysis skills to decode words. (RF 4.3)

Course Outcomes

 The highest priorities for Fourth Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Fourth Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Fourth Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Fourth Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson

Concepts
Language Arts
(Writing and
Language)

1 Paragraph Structure
Grammar
Integration:
Construction of
sentences

SWBAT utilize the writing process to
compose paragraphs with a specific
purpose for a range of audiences.
SWBAT use appropriate grammar
conventions including mechanics, usage,
and sentence formation when writing and
speaking.

2 Personal Narrative
Grammar
Integration: Nouns
and pronouns

SWBAT construct a well-developed
narrative to convey a personal
experience.  SWBAT form and use
appropriate nouns and pronouns.

3 Informational:
Writing with
Supporting Ideas
Grammar
Integration: Verbs
and Adverbs

SWBAT organize and write well-
developed informational text with
supporting evidence.  SWBAT form and
use the appropriate subject-verb
agreement and adverbs in context.

4 Opinion: Writing with
a Purpose
Grammar
Integration:
Punctuation

SWBAT develop and write an organized
opinion or persuasive argument
supporting a point of view with reasons
and information.  SWBAT apply
appropriate capitalization, punctuation
and spelling when writing.
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5 Descriptive Writing
Grammar
Integration:
Adjectives and
Prepositions

SWBAT construct a well-developed
narrative to convey a point of view and
creative voice.  SWBAT construct well-
written sentences using adjectives and
prepositional phrases.

6 Research SWBAT construct an organized research
report with supporting details and facts
using media.

Literature (Reading
for Literature and
Informational Text)

7 Story Elements SWBAT explain story elements such as
character, setting, plot, and theme in
depth.

8 Point of View SWBAT compare and contrast differing
characters’ points of view in various texts.

9 Text Structure in
Literature

SWBAT compare and contrast different
text structures in literary works such as
stories, drama, and poems.

10 Figurative Language SWBAT determine meaning of figurative
language within a text.

11 Informational Text
Structures

SWBAT differentiate the use of various
informational text structures (timeline,
diagrams, inset maps, glossary, etc.).

12 Determine Meaning
of Unknown Words

SWBAT apply strategies to determine
meaning of unknown words.

13 Text Analysis SWBAT infer character traits based on
textual evidence in a variety of genres.
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Fifth Grade Course Outcomes
Course Outcomes: Fifth Grade Standards

Language Arts (Writing and Language)

1
SWBAT apply grade-appropriate conventions of Standard English grammar and usage when
writing and speaking, including verb tense, conjunctions, adverbs, adjectives, prepositional
phrases, and interjections.

(L 5.1, 5.2, 5.3)

2
SWBAT construct well organized opinion writing with topic, supporting, and concluding
paragraphs that reflect grade-appropriate development and connection of ideas using the
writing process.

3
SWBAT construct well organized explanatory writing with topic, supporting, and concluding
paragraphs that reflect grade-appropriate development and connection of ideas using the
writing process.

4
SWBAT construct well organized narrative writing with descriptive details and phrases,
sequenced events, and a concluding paragraph that reflect grade-appropriate development
and connection of ideas using the writing process.

5 SWBAT integrate short research and referenced information from multiple sources (print and
digital) to support a thesis.

Literature (Reading for Literature and Informational Text)

6 SWBAT analyze with scaffolding the theme and main idea of a text based on key details and
text features.

(R.L. 5.1)

7 SWBAT compare and contrast characters, setting, events, and ideas in a variety of texts. (RL 5.3)
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8 SWBAT interpret the meaning of unknown words and phrases using strategies such as signal
word and context clues.

(RL 5.4)

9 SWBAT analyze with scaffolding the relationship between structure and ideas within a text. (RL 5.5, 5.7)

10 SWBAT analyze with scaffolding how points of view impact the content of a text. (RL 5.6)

11 SWBAT defend information that supports a specific idea within an informational text through
close reading.

(RL 5.9)

12 SWBAT compare and contrast two or more texts from the same genre in relation to story
elements, theme, and topic.

(RL 5.2, 5.3)

Reading (Reading Foundational Skills)

13 SWBAT apply grade level phonics and word analysis skills to decode words. (RF 5.3)

Course Outcomes

 The highest priorities for Fifth Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Fifth Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Fifth Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.



Version 1.0 – Distributed April 2016 67

Fifth Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson

Concepts
Language Arts (Writing
and Language)

1 Writing a  Paragraph
Grammar Integration:
Compound/Complex
Sentences

SWBAT construct well organized
paragraphs that include a main idea,
supporting details, and a conclusion.
SWBAT use proper grammar to
construct compound and complex
sentences.

2 Narrative Writing: Writing to
Describe an Experience
Grammar Integration:
Modifiers and Connectors

SWBAT compose real or imagined
experiences using graphic
organizers, descriptive details,
figurative language, and sequence
of events. SWBAT develop
interesting sentence using
adjectives, adverbs, conjunctions,
prepositions, and interjections used
in complex sentences.

3 Informative/ Expository
Writing Grammar
Integration: Verbs

SWBAT develop ideas to convey
information or “how-to” instructions.
SWBAT distinguish verbs that
convey various times, sequences,
states, and conditions.

4 Opinion Writing SWBAT support point of view on
topics or texts with reasons and
information.
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5 Research Writing SWBAT organize information in a
short research project using multiple
sources.

6 Creative Writing: Using
Details

SWBAT use grade appropriate
grammar conventions, punctuation,
and spelling when writing and
speaking.

Literature (Reading for
Literature and
Informational Text)

7 Main Idea SWBAT determine the main ideas
and themes using key details and
textual features.

8 Compare and Contrast Story
Elements

SWBAT analyze story elements
such as character, setting, plot,
conflict, and theme in depth.

9 Reading Strategies/
Vocabulary

SWBAT determine the meaning of
unknown words and phrases
through strategies such as signal
word and context clues and
references as needed.

10 Text Structures in Literature SWBAT compare and contrast the
relationship between structure and
ideas in literary works such as
stories, drama, and poems.

11 Author’s Purpose and Point
of View

SWBAT distinguish how the author’s
purpose and point of view impacts
the content of a text.
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12 Figurative Language SWBAT analyze meaning of
figurative language within a variety
of text.

13 Text Structures in
Informational Text

SWBAT differentiate the use of
various informational text structures
(timeline, diagrams, inset maps,
glossary).

14 Characterization SWBAT infer character traits based
on textual evidence in a variety of
texts, distinguishing dynamic vs.
static and round vs. flat characters.
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Middle Grades
6-8 English Language Arts (ELA)
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Grade 6-8 Team/Department Outcomes
 Broad statements of the highest priorities for outcomes for Archdiocese of Oklahoma City.

 All students will achieve these outcomes as a result of their combined 6-8 experience. Students should always be working
toward these outcomes.

 Team/Department Outcomes are not listed in chronological order, or in the order of complexity.

 Team/Department Outcomes should be discussed when grade level teams or partners or the 6-8 faculty of a school meet in
professional learning communities or grade level meetings.
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Grade 6-8 Team/Department Outcomes

Team/Department Outcomes: Grades 6-8 Standards

Language Arts (Writing & Language)

1 SWBAT construct all types of sentences using proper conventions of English grammar, usage and mechanics
for writing and speaking.

2 SWBAT apply appropriate word choice while writing, reading, speaking and listening in various contexts.

3 SWBAT construct cohesive and coherent multi-paragraph writing with clear and relevant evidence to present
an argument, explanation, and narrative for a particular purpose and audience.

4
SWBAT interpret evidence from literary or informational text to support analysis, reflection, and research.

5
SWBAT analyze with scaffolding relevant information from multiple print and digital sources, assess the
credibility and accuracy of each source and integrate information using proper citation on short research
projects.

6 SWBAT develop and strengthen writing through planning, revising, editing, rewriting, or trying a new approach.

7 SWBAT develop presentations with technology individually and in groups that are organized and include
sequencing and supporting details.

Literature (Reading for Literature and Informational Text)

8 SWBAT clarify the meaning of unknown and multiple meaning words/phrases by using context clues,
analyzing meaningful word parts, and consulting reference materials, as necessary.
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9 SWBAT analyze figurative language, word relationships, and nuances in word meanings.

10 SWBAT analyze key supporting details and ideas in a text.

11 SWBAT analyze theme, character, setting, plot development and structure over the course of a text.

12 SWBAT analyze word choices and phrases in creating the meaning of a text through the use of close reading
and other techniques.

13 SWBAT compare and contrast how multiple texts address similar themes/topic and content in diverse formats
and media.

14 SWBAT analyze how points of view or purpose impact content and style of text.

15 SWBAT defend a position during group discussions by supporting with evidence from text.
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Sixth Grade Course Outcomes
Course Outcomes: Sixth Grade Standards

Language Arts (Writing and Language)

1 SWBAT write arguments to support claims while constructing cohesive and coherent text.

2 SWBAT write expository essays to examine topics while constructing cohesive and coherent
text.

3 SWBAT write narrative to explore real or imaginary topics while constructing cohesive and
coherent text.

4 SWBAT gather relevant information from credible and accurate sources, and multiple print
and digital sources to support research, analysis and reflection.

5 SWBAT quote or paraphrase information using proper citation format.

6 SWBAT use pre-writing, writing, revising, and editing with scaffolding to develop and
strengthen writing.

7 SWBAT produce and publish writings and presentations, individually and in groups, utilizing
technology including linking to and citing sources.

8
SWBAT construct all types of sentences applying proper conventions of English grammar
(particularly interrogative and indefinite pronouns, adjective and adverb phrases) and usage
for writing and speaking.

9 SWBAT determine meaning of unfamiliar and multi-meaning words and phrases, choosing
flexibly from a range of strategies including figurative, denotative, and technical meanings.
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Literature (Reading for Literature and Informational Text)

10 SWBAT interpret unfamiliar and multiple-meaning words and phrases including figurative,
connotative, and technical meanings in fiction and nonfiction texts.

11 SWBAT cite specific evidence to support explicit and inferential information taken from fiction
and informational text with scaffolding.

12 SWBAT identify theme and elements of plot in fiction and central idea in nonfiction text.

13 SWBAT examine how particular sentences, paragraphs, stanzas, or sections fit into the
overall structure of a text and contributes to its development with scaffolding.

14 SWBAT determine the author's point of view and its impact on the content and purpose of
text with scaffolding.

15 SWBAT analyze arguments with and specific claims in a text, using evidence with
scaffolding.

16 SWBAT interpret information presented in diverse media and format including visually and
orally.

17 SWBAT support with scaffolding an argument with evidence from the text in an oral
discussion.

Course Outcomes

 The highest priorities for Sixth Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Sixth Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Sixth Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Sixth Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson

Concepts
Language Arts (Writing and
Language)

1 How can I participate in group
discussions? Grammar
Integration: Pronouns (proper
case, intensive pronouns, clear
antecedents, reflexive pronouns,
agree in number & person)

SWBAT participate effectively in
collaborative discussions.
SWBAT apply grade-appropriate
mechanics when writing or
speaking.

Allows student to
strengthen
communication skills.

SL 6.1-6.6; L
6.1a-d

2 Can I Write an Effective Paragraph?
Grammar Integration: Sentence
Type (with focus on subordinating
conjunctions)

SWBAT apply the writing
process to compose a well-
developed paragraph, with
attention to structure. SWBAT
apply grade-appropriate
mechanics when writing or
speaking.

Allows student to
review elements of
writing.

L 6.1, 6.2

3 How can descriptive details and
sequential order improve my
narrative writing? Grammar
Integration: Prepositions &
Prepositional Phrases

SWBAT write a narrative utilizing
descriptive details and effective
transitions.  SWBAT apply
grade-appropriate mechanics
when writing or speaking.

Allows student to
implement descriptive
details and sequential
order with attention to
prepositions.

W 6.3;

4 Am I basing my research on factual
information?

SWBAT select appropriate
information to integrate into their
work using proper citation.

Allows student to
evaluate a variety
sources and
differentiate between
fact and opinion.

W 6.8
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5 How can I use research to develop
a writing topic? Grammar
Integration: Punctuation (use
commas to separate coordinate
adjectives)

SWBAT apply note-taking skills
to produce a research text.
SWBAT apply grade-appropriate
mechanics when writing or
speaking.

Allows student to
select relevant
information from
resources.

L 6.2a

6 How can I influence others through
my writing? Grammar Integration:
Verbs (differentiating between
linking, helping, and action verbs)

SWBAT write persuasive
arguments with clear reasons
and relevant evidence to support
opinions. SWBAT apply grade-
appropriate mechanics when
writing or speaking.

Allows student to
practice
argumentative writing.

W 6.1, 6.4, 6.5,
6.6, 6.10; L 6.1

Literature (Reading for Literature
and Informational Text)

7 Can I Distinguish Between Explicit
and Inferred Details?

SWBAT identify explicit details
and make inferences.

Both types of details
are important to
comprehension

RL 6.3,
6.5,6.7, 6.10

8 How Does the Point of View Affect
the Text?

SWBAT analyze point of view in
a fiction and/or non-fiction text.

Understand
perspective

RL 6.6

9 How Can I Identify Themes of a
Fictional Text?

SWBAT apply the literary
elements of a story in order to
determine the theme, including
an objective summary of the
text.

Apply literary
elements in the
introductory
understanding of
theme

RL 6.2

10 How Can I Find the Central Idea in
Informational Text?

SWBAT determine a central idea
of a non-fiction text and how it is
identified through particular
details.

Develop critical
reading skills to
determine central idea

RL 6.1
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11 What are the Universal Themes
Found in Classical Mythology?

SWBAT identify the
characteristics and universal
themes in classical mythology.

Understanding human
nature throughout the
ages

RL 6.4, 6.5

12 Can I Identify Figurative Language? SWBAT identify literary
techniques and elements in
poetry.

Utilize poetry to
develop an
understanding of
figurative language.

RL 6.10
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Seventh Grade Course Outcomes
Course Outcomes: Seventh Grade Standards

Language Arts (Writing and Language)

1
SWBAT write arguments to support claims while constructing cohesive and coherent multi-
paragraph essays.

2 SWBAT write expository essays to examine topics while constructing cohesive and coherent
multi-paragraph writing.

3 SWBAT write narrative to explore real or imaginary topics while constructing cohesive and
coherent multi-paragraph writing.

4 SWBAT produce paragraphs and essays (implementing the writing process) in a variety of
writing styles including narrative, informational/explanatory, and argumentative.

5 SWBAT produce a short research paper citing relevant print and media sources.

6 SWBAT produce presentations in both written and verbal forms addressing different
purposes and audiences.

7 SWBAT use figurative language, word relationships, and nuances in grade level appropriate
words.

Literature (Reading for Literature and Informational Text)

8 SWBAT analyze unfamiliar and multiple-meaning words and phrases including figurative,
connotative, and technical meanings with scaffolding.

9 SWBAT cite specific evidence to support explicit and inferential information taken from fiction
and informational text.
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10 SWBAT analyze theme and elements of plot in fiction and central idea and text features in
nonfiction.

11 SWBAT examine how particular sentences, paragraphs, stanzas, or sections fit into the
overall structure of a text and contribute to its development with scaffolding as needed.

12 SWBAT determine the author's point of view and its impact on the content and purpose of
text.

13 SWBAT evaluate arguments and specific claims in a text, using reasoning and evidence with
scaffolding a needed.

14 SWBAT analyze information presented in diverse media and format including visually and
orally, distinguishing between claims, that are supported by evidence.

15 SWBAT support an argument with evidence from the text in an oral discussion.

Course Outcomes

 The highest priorities for Seventh Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Seventh Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Seventh Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Seventh Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson

Concepts
Language Arts
(Writing and
Language)

1 Is my writing well-
organized with smooth
transitions?
Grammar
Integration: Phrases
& Clauses (function of;
sentence placement,
avoiding misplaced &
dangling modifiers)

SWBAT write effective
explanatory/informational text
with particular attention to
cohesiveness between
paragraphs.  SWBAT apply
grade-appropriate mechanics
when writing or speaking.

Allows student to review process
of writing, with specific attention to
phrases, clauses, and transitions.

W 7.1A, 7.1C,
7.2A, 7.2C,
7.3C, 7.4, 7.5,
7.6,7.10; L
7.1a, c

2 How can point of view
and sensory language
enhance narrative
texts? Grammar
Integration: Sentence
Type (construct
simple, compound,
complex, and
compound-complex
sentences)

SWBAT apply point of view
and sensory language in a
narrative text.  SWBAT apply
grade-appropriate mechanics
when writing or speaking.

Allows student to incorporate point
of view and sensory language in
narrative writing.

W 7.3; L 7.1b

3 Are my sources
reliable? Grammar
Integration: Pronouns
(relative, indefinite,

SWBAT evaluate credibility in
written and spoken media in
order to write
informative/explanatory texts

Allows student to analyze
credibility of sources.

W 7.1, 7.2,
7.8-7.10
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interrogative) to examine a topic and convey
ideas.  SWBAT apply grade-
appropriate mechanics when
writing or speaking.

4 How can research be
incorporated into
writing? Grammar
Integration:
Punctuation (use of
commas,
parentheses, and
dashes)

SWBAT produce and publish a
research text.  SWBAT apply
grade-appropriate mechanics
when writing or speaking.

Teaches student research process
and proper citation format and
paraphrasing skills.

W 7.2, 7.4-
7.10; L 7.2a

5 How can I use my
research to support
my opinion?
Grammar
Integration: Verbs
(focus on progressive
tense)

SWBAT write arguments to
support claims with relevant
evidence and a conclusion that
supports the argument.
SWBAT apply grade-
appropriate mechanics when
writing or speaking.

Allows student to construct and
support arguments.

W 7.1, 7.4
7.5, 7.6, 7.8,
7.9, 7.10

6 How can I use visual
aids to strengthen
presentations?

SWBAT produce collaborative
presentations with visual aids.

Use multimedia and/or visual
displays in presentations while
collaborating with classmates.

SL7.1-7.6

Literature (Reading
for Literature and
Informational Text)

7 Why is Text Structure
Important?

SWBAT analyze the text
structure an author uses to
organize their development of
ideas and the structure's
purpose.

Create an awareness of different
text structures which include
Cause & Effect, Compare &
Contrast, Sequence, Problem &
Solution, and Description.

RI 7.5
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8 Can I Determine the
Central Idea of an
Informational Text?

SWBAT analyze the
development of two or more
central ideas in a text.

Focus on informational texts such
as biography, autobiography and
other non-fiction.

RL 7.2; RI 7.2

9 How Can Literary
Elements Help Me
Determine a Theme?

SWBAT analyze the literary
elements associated with the
development of theme in a
fictional text.

Continued study of development
of theme through the use of
setting, theme, character, conflict,
plot and point of view.

RL 7.2

10 What are the
Universal Themes
Found in World
Mythology?

SWBAT examine
characteristics and universal
themes in world mythology.

Citing evidence associated with
universal themes

RL 7.1

11 Can I Believe All That
I Read?

SWBAT analyze non-fiction
using textual evidence to
determine inferences,
conclusions, and
generalizations.

Introducing bias in text RI 7.1, 7.8

12 How Do Literary
Devices Help Me
Understand Poetry?

SWBAT analyze (with
scaffolding) the effects in
poems of literary techniques,
word meaning and sounds.

Study connotation and denotation
and techniques within poetry

RL 7.4

13 How Does the
Structure of Drama
Help Me Understand
the Author's Purpose?

SWBAT analyze the impact of
dramatic structure on
meaning.

Study of dramatic elements and
structure, including dialogue,
stage directions, scenes and acts.

RL 7.3, 7.5
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Eighth Grade Course Outcomes
Course Outcomes: Eighth Grade Standards

Language Arts (Writing and Language)

1 SWBAT utilize technology to produce writing and present information and ideas efficiently in
collaboration with others.

2
SWBAT compose cohesive and coherent multi-paragraph writing (implementing the writing
process) with clear reasons and relevant evidence to present an argument, explanation, and
narrative for a particular purpose and audience.

3 SWBAT support research with relevant and credible self-selected sources.

4 SWBAT interpret information presented in diverse media and formats including visually,
quantitatively, and orally.

5
SWBAT compose various types of essays using proper conventions of English grammar
(paying special attention to verbals, active/passive voice and mood) and usage for writing
and speaking.

6
SWBAT determine the meaning of unknown or multiple-meaning words and phrases through
context clues, synonyms and antonyms, Greek and Latin roots, etc. in order to acquire new
vocabulary.

Literature (Reading for Literature and Informational Text)

7 SWBAT analyze unfamiliar and multiple-meaning words and phrases including figurative,
connotative, and technical meanings.

8 SWBAT analyze the effect of theme on plot elements in fiction and central ideas and text
features in nonfiction with scaffolding.
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9 SWBAT examine how particular sentences, paragraphs, stanzas, or sections fit into the
overall structure of a text and contribute to its development.

10 SWBAT analyze the author's point of view and its impact on the content and purpose of text.

11 SWBAT analyze with scaffolding arguments and specific claims in a text, using reasoning
and evidence.

12 SWBAT analyze with scaffolding information presented in diverse media and format including
visually and orally distinguishing between claims that are supported by evidence.

13 SWBAT defend a position using evidence from text.

Course Outcomes

 The highest priorities for Eighth Grade ELA learning for all students.

 All students will achieve these outcomes as a result of their ELA experience in Eighth Grade.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Eighth Grade Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Eighth Grade Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Standards Lesson Concepts

Language Arts
(Writing and
Language)

1 Is my writing easy to
understand?
Grammar Integration:
Phrases & Clauses
(function of verbals)

SWBAT produce effective
sentences within a clear and
coherent paragraph in which the
development, organization, style,
and language are appropriate to
task, purpose, and audience.
SWBAT apply grade-appropriate
mechanics when writing or
speaking.

Allows student to review
process of writing with specific
attention to verbs and verbals.

W 8.4-8.6; L 8.1a

2 How can descriptive
writing be used to
reflect personal
experiences?
Grammar Integration:
Sentence Type
(analyze & evaluate
effectiveness of
sentence type)

SWBAT draw conclusions from
personal reflections in narrative
writing. SWBAT apply grade-
appropriate mechanics when
writing or speaking.

Encourages student to
strengthen narrative writing by
analyzing and evaluating of
sentence types.

W 8.3-8.6, W
8.10;

3 Are my sources fair? SWBAT analyze sources for
potential bias in written and
spoken media in order to write
informative/explanatory texts.

Allows student to analyze bias
in sources.

W 8.1-8.2; L 8.1-
8.6
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4 How can I determine
the most effective
sources to support my
research?

SWBAT apply all steps in the
research process to produce a
written research text that uses
evidence from a variety of
sources.

Allows student to analyze
sources to create strong
arguments.

W 8.2, 8.4-8.6,
8.8-8.10; L 8.1-
8.6

5 How can addressing
opposing views
improve argumentative
writing? Grammar
Integration: Verbs
(use verbs in active &
passive voice; use
verbs in conditional &
subjunctive mood)

SWBAT write arguments
supporting claims and addressing
counterclaims with clear reasons
and relevant evidences. SWBAT
apply grade-appropriate
mechanics when writing or
speaking.

Allows student to construct and
support arguments.

W 8.1; L 8.1b-c

6 How can I apply my
presentation skills?
Grammar Integration:
Punctuation (comma,
ellipsis, dash to
indicate a pause or
break; ellipsis to
indicate an omission)

SWBAT construct and present a
persuasive speech.  SWBAT
apply grade-appropriate
mechanics when writing or
speaking.

Allows student to strengthen
presentation skills.

SL 8.1-8.6; L
8.2a-b

Literature (Reading
for Literature and
Informational Text)

7 Can the Text Structure
Impact Meaning?

SWBAT compare and contrast the
textual structure and its impact on
the text, meaning and style.

Looking at structural
differences in literary works
which include Cause & Effect,
Compare & Contrast,
Sequence, Problem & Solution,
and Description.

RL 8.5
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8 What's My Bias? SWBAT analyze the conflicting
information in grade appropriate
informational text where the texts
disagree on matters of fact or
interpretation.

Discussion of bias, fact and
opinions.

RI 8.1, 8.3, 8.9,
8.10

9 What Contributes to
the Character?

SWBAT cite evidence of character
development based on analysis of
the text and how it relates to
theme.

Character Study. RL 8.1-8.3

10 What's the Common
Theme Here?

SWBAT compare and contrast a
common theme across multiple
texts and media.

Recognize universality of
themes.

RL8.2, 8.7

11 What is the Influence of
American Mythology
and Folk Literature on
Modern Literature?

SWBAT compare and contrast
American myths and folk literature
and the contributions to modern
American literature.

How modern literature has
been influenced by early texts.

RL 8.4-8.6, 8.9

12 Can I Understand
Symbolism in Poetry?

SWBAT compare and contrast
literary techniques and elements
in poetry.

Deeper study of literary
techniques found in poetry
including symbolism, analogies
and allusions.

RL 8.4

13 Why Are There
Different Interpretations
of the Same Piece of
Work?

SWBAT analyze choices made by
directors or actors in staying
faithful to or departing from
original work.

Compare media to text to
discuss intent

RL 8.7, 8.3
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High School
9-12 English Language Arts (ELA)
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Introduction to High School ELA Curriculum
 The Archdiocesan Curriculum for High School English Language Arts provides outcomes for four courses in high school: English

I, English II, English III and English IV.

 The Archdiocesan Curriculum does not provide outcomes or guidance for additional electives or for Advanced Placement
courses. Those outcomes are determined by College Board.

 The Archdiocesan Curriculum for High School ELA is committed to the value that all high school students should be able to
achieve the outcomes articulated in this document. The outcomes are articulated as expectations for all students. Within many
of the Archdiocesan high schools, courses are offered at different levels to serve students with different prior experiences and
achievement and different current circumstances and needs. Adaptations to the Archdiocesan high school ELA curriculum based
on those needs (e.g., pacing, number or depth of lessons) are the purview of the teacher as part of the classroom curriculum.
However, the Team/Department, Course, and Unit outcomes expressed below are expected for all students at all levels. The
exception is Advanced Placement students, who are expected to perform to expectations approved by the College Board as
consistent with college level coursework.

 All content and lessons taught in high school ELA classrooms should be oriented toward student achievement of the unit goals
as articulated and toward understanding of content as articulated in the referenced standards.
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High School ELA Team/Department Outcomes
 Broad statements of the highest priorities for outcomes for Archdiocese of Oklahoma City.

 All students will achieve these outcomes as a result of their combined high school experience. Students should always be
working toward these outcomes.

 Team/Department Outcomes are not listed in chronological order, or in the order of complexity.

 Team/Department Outcomes should be discussed when ELA departments of a high school meet in professional learning
communities or grade level meetings.
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High School ELA Team/Department Outcomes

Team/Department Outcomes: High School ELA Standards
Language Arts (Writing & Language)

1 SWBAT compose essays illustrative of analysis, reflection, and/or research using the writing process
and informed by literary and/or informational texts. CCRA.W.2

2 SWBAT apply a variety of written and spoken rhetorical structures in a variety of media with an
awareness of purpose and audience. CCRA.W.4

3 SWBAT apply word acquisition techniques (i.e. context clues, syntax, root word, prefixes, and
suffixes) during independent reading. CCRA.L.4

4 SWBAT demonstrate a command of standard English conventions, grammar, usage, and mechanics
to convey specific meanings and add variety and clarity to writing and speaking. CCRA.L.1

5 SWBAT use accurately a range of general academic and domain specific words and phrases. CCRA.L.6

Literature (Reading for Literature and Informational Text)

6 SWBAT determine the implicit and explicit meanings of the text through the use of close reading and
other techniques. CCRA.R.1

7 SWBAT evaluate the effect of structure, diction, point of view, style, irony, figurative language and
connotation, as well as the author's intent on the meaning of the work as a whole. CCRA.R.4

8 SWBAT analyze how two or more texts (diverse media/formats) address similar themes or topics. CCRA.R.9
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9 SWBAT evaluate and integrate multiple informational texts to address a question or solve a problem. CCRA.R.7

10 SWBAT analyze the multi-faceted and nuanced themes and rhetorical techniques of grade-
appropriate texts which include stories, drama, and poetry. CCRA.R.2, R.5

11 SWBAT evaluate the enduring significance of eighteenth, nineteenth, and twentieth century
foundational works of literary merit. CCRA.R.10
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Freshman English I Course Outcomes
Course Outcomes: English I Standards

Language Arts (Writing and Language)

1 SWBAT write arguments to support claims in an analysis of substantive topics or texts, using
valid reasoning and relevant and sufficient evidence from research.

W.9-10.1

2 SWBAT write informative texts to convey complex concepts through the effective selection,
organization, and analysis of content.

W.9-10.2

3 SWBAT write narratives to develop real or imagined experiences using effective technique,
well-chosen details, and well-structured event sequencing.

W.9-10.3

4 SWBAT adapt speech and writing to a variety of contexts and tasks, demonstrating
command of formal English when appropriate. SL.9-10.6; W.9-10.4

5
SWBAT demonstrate command of the conventions of standard English grammar (parallel
structure, various types of phrases and clauses), usage, and mechanics (semicolon, colon,
and correct spelling) when writing and speaking. L.9-10.1; L.9-10.2

6 SWBAT acquire and use accurately academic and domain specific vocabulary for use in
writing and speaking. L.9-10.6

Literature (Reading for Literature and Informational Text)

7 SWBAT analyze how the author unfolds a series of ideas, events, and/or character
development, and the connections that are drawn between them.

RL 9-10.3, 9-10.5; RI9-
10.3

8 SWBAT analyze a theme or central idea of a text using close reading by citing thorough
textual evidence as support.

RL9-10.1, 9-10.2; RI 9-
10.1, 9-10.2
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9 SWBAT analyze the author's choice of figurative language, diction, style, and structure
throughout the text.

RL 9-10.4; RI 9-10.4

10 SWBAT analyze the historical and literary significance of fiction and nonfiction texts.
RI 9-10.9

11 SWBAT analyze the argument and specific claims in a text.
RI 9-10.8

12 SWBAT analyze a speaker's point of view, reasoning, and use of evidence and rhetoric.
RL 9-10.6; RI 9-10.6

Course Outcomes

 The highest priorities for ELA learning for all high school students.

 All students will achieve these outcomes as a result of their math experience in the English I Course.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Freshman English I Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Freshman English I Unit Concepts, Goals, and Sequence
Unit Unit Concept Unit Goal Unit Rationale Performance Assessment Standards Lesson

Concepts
1 Literary

Concepts
and
Terminology

SWBAT define
literary concepts
and terminology
such as
archetypes,
elements of
fiction, and
figurative
language.

Knowledge and strategies,
critical for success throughout
the year. (Texts: "The Most
Dangerous Game," "The
Necklace," "The Gift of the
Magi," "The Lady or the Tiger")

SWBAT define, identify,
and explain literary
concepts in a short text
not previously seen.

RL.9-10, RL.9-
10.5, RI. 9-
10.3, RL.9-
10.4, RI. 9-
10.4

2 The Writing
Process:
Essay

SWBAT
synthesize the
elements of
fiction to create
an original
narrative essay.

Provides foundational
instruction and knowledge of
required essay work
throughout high school.

SWBAT synthesize the
elements of fiction to
create a variant narrative
essay in a timed writing
setting.

W.9-10.2, W.9-
10.3, W.9-
10.4, L.9-10.1,
L.9-10.2, L.9-
10.6

3 Historical,
Cultural, and
Literary
Allusions
through
Greek
Mythology

SWBAT interpret
the myths and
figures from
Greek mythology
in order to
deepen
understanding of
historical, cultural,
and literary
allusions.

Provide historical and cultural
background to better
understand literary allusions
and foundations. (Text: "The
Odyssey")

SWBAT compose their
own Greek Myth to
explain a natural event or
phenomenon.

RI.9-10.9, RL
9-10.3, RL. 9-
10.5, RI.9-10.3
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4 Who Needs
the Drama?
Shakespeare
an Tragedy

SWBAT analyze
allusions and
elements of
drama found in
Shakespeare's
"Romeo and
Juliet."

Romeo and Juliet provides
foundational experience with
Shakespeare and elements of
tragedy (Text: "Romeo and
Juliet")

SWBAT analyze a scene
from a Shakespearean
play,   the language,
setting, and the plot
staying true to the
original themes.

RL.9-10.3,
RL.9-10.5,
RI.9-10.3,
RL.9-10.1,
RL.9-10.2,
RI.9-10.1,
RL.9-10.6,
RI.9-10.6

5 Novel Study SWBAT apply
literary concepts
and terminology,
mythological
allusions, and
character
analysis skills to a
novel of the
teacher's
choosing.

Analyze a piece of novel
length fiction using skills
learned from previous units.

SWBAT contrast literary
concepts and
terminology between the
novel and another piece
from another genre about
the same theme.

RL. 9-10.3, RL.
9-10.5, RL. 9-
10.1, RL. 9-
10.2, RL 9-
10.4, RL. 9-
10.6

6 Informative
Writing:
Expository

SWBAT write an
effective
expository essay
using the writing
process.

Provides foundational
instruction and knowledge of
required essay work
throughout high school.

SWBAT evaluate
sections of an expository
essay to determine
organization, theme
development, and
transitions in a time
writing setting.

W.9-10.1, W.9-
10.2, SL.9-
10.6
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Sophomore English II Course Outcomes
Course Outcomes: English II Standards

Language Arts (Writing and Language)

1
SWBAT compose an argumentative essay about complex issues and/or texts, using valid
reasoning and sufficient evidence from a variety of credible sources, and utilizing
sophisticated organizational structures.

W 9-10.1, 7-8, 10

2 SWBAT write effectively for a variety of purposes and audiences, using the writing process
as well as standard grammar, mechanics, usage, and style formatting (e.g., MLA).

L 9-10.1-2; W 9-10.1-10

3 SWBAT apply the conventions of standard English in writing (semicolons, colons, parallel
structure, phrases and clauses).

L9-10.1-2

4
SWBAT analyze how genre and purpose shape language and style, e.g. figurative vs. literal
language (oxymoron, euphemism), connotative vs. technical language, etc.

L 9-10.3-4; RL 9-10.4

5
SWBAT determine the meanings of unfamiliar words (including words with similar
denotations but nuanced connotations), using context, word inflections, knowledge of Greek
and Latin roots, and referenced materials.

L 9-10.4-5; RI 9-10.4

Literature (Reading for Literature and Informational Text)

6 SWBAT compare and contrast texts with similar themes and techniques in different genres
and media (including cultural texts, US documents, multimedia texts).

RI 9-10.7, 9-10; RL 9-
10.6-7, 9

7
SWBAT analyze how an author's choices at the sentence, paragraph, and section level
(especially manipulation of time, structure, tone, diction, and complex characterization) affect
the meaning and impact of the whole, citing strong textual evidence in support of analysis.

RI 9-10.1-3, 5-6; RL 9-
10.1-3, 5

8 SWBAT evaluate two or more informational texts to address a question or solve a problem. RI 9-107-8, 10; SL 9-
10.2-3



Version 1.0 – Distributed April 2016 103

Course Outcomes

 The highest priorities for ELA learning for all high school students.

 All students will achieve these outcomes as a result of their math experience in the English II Course.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Sophomore English II Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Sophomore English II Unit Concepts, Goals, and
Sequence

Unit Unit
Concept

Unit Goal Unit Rationale Performance
Assessment

Standards Lesson
Concepts

1 Summer
Reading
: Intro to
English
II

SWBAT participate in an
organized, respectful
discussion, grounded in
textual evidence from
literature.

We recognize that this is not much of a
Bloom’s Verb. The idea is that this
opening “unit” is brief and largely
dedicated to establishing classroom
procedures and culture. However, this
also gives us an opportunity to
introduce the framework for the
Speaking & Listening objectives that
will be invisibly incorporated into our
unit and lesson plans throughout the
year. Students have a summer reading
novel, corresponding project, and
essay assignment. Thematic
discussion and summative
assessments check for comprehension
and application. (Possible texts include
selections such as "Catcher in the
Rye" or any classic American novel
with a Young Adult narrator.)

SWBAT Revise and
Edit a draft of the
summer reading essay
through a peer editing
process as well as
person reflection and
revisions.

RI 9-10.1-
3; 5-6; RL
9-10.1-
3,5)

2 Expressi
ng Ideas
through
Stories

SWBAT analyze how an
author's choices at the
sentence, paragraph,
and section level
(especially manipulation
of time, structure, tone,

To begin the year, it is essential to
introduce elements of fiction/literature.
Various short stories are used to
reinforce the fictional structure that will
be discussed in drama and novel units
throughout the year. (Possible texts

SWBAT formulate a
Timed Narrative that
incorporates specific
elements of fiction.

RI.9-10.1-
3, 5-6;
RL.9-10.1-
3, 5
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diction, and complex
characterization) affect
the meaning and impact
of the whole, citing
strong textual evidence
in support of analysis.

include selections from textbook or
novel that illustrate elements of
narrative (a short selection from
"House on Mango Street" and
selections from Edgar Allen Poe and
O. Henry).

3 Examini
ng
Comple
x Idea:
Text
Structur
es and
Meaning
s

SWBAT analyze how the
theme or central claim of
a text develops over the
course of a novel and is
shaped and refined by
specific details.

After introducing elements of fiction,
apply the concepts to a larger text, a
novel. Thematic discussion and
comparison/contrast of themes in the
novel with real world examples and
experiences.  (Possible text novel that
contains a controversial issue and non-
fiction texts/articles/videos that present
similar issues in present-day, i.e.
"Fahrenheit 451" (use YouTube
interview with Ray Bradbury)).

SWBAT explain the
choices they would
make if they were to
create a Propaganda
Poster that
demonstrates
knowledge of dystopian
society.

RL.9-10.1-
3, 5

4 Multime
dia:
Different
Perspec
tives on
Ideas

SWBAT compare and
contrast texts with similar
themes and techniques
in different genres and
media.

After exploring several different genres
in isolation, this unit allows students to
explore how and why authors and
artists employ different genres,
structures, and media to convey
complex ideas. Students will extend
the skills they learned in Units 1-4 by
analyzing multiple texts and the
relationships between them. In
addition, this unit will broaden students
understanding of “text” and equip them
with more tools for communicating
effectively for their personal purposes
and audiences. (Includes an
assessment/project that
compares/contrasts a movie version of

SWBAT bring evidence
from reading to prove
their thesis during a
timed Expository
compare/contrast
essay

RI.9-10.7,
9-10;
RL.9-10.6-
7, 9
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a novel to the text-version, i.e. a choice
from a list including "Life of Pi," "The
Fault in Our Stars," "Forrest Gump,"
"The Green Mile," etc.)

5 Today's
Big
Ideas:
Social
and
Contem
porary
Issues

SWBAT analyze the
arguments of two or
more authors (fiction and
non-fiction) on a
social/contemporary
issue.

Having learned to make connections
and analyze relationships between
texts in Unit 4, students are asked to
make connections between a novel-
length work and (a) current issue(s) in
society, which will be presented in the
form of current articles, videos, and/or
other texts. This unit also strives to
introduce students to the power of
literature to shape the conversation on
social issues and effect social change.
(Possible texts include a novel such as
"Lord of the Flies" that addresses
gender roles, question of values, etc.
(modern issues that young adults face
while growing up), using New York
Times articles "Girls Will Be Girls" and
"A Cadet Hope to Honor His Father.")

SWBAT use quotes
from the reading to
support the thesis
using 8-sentence
paragraph form in an
in-class Literary
Analysis Partial Essay -
Issues and Themes
presented in Lord of
the Flies

RI.9-10.7-
8, 10;
SL.9-10.2-
3

6 Researc
h Skills

SWBAT evaluate
sources, develop a thesis
statement, construct an
outline, and properly
imbed quotes in a
research-based unit that
builds on skills mastered
in 9th grade.

Having mastered the use of databases,
learning the difference between
paragraphing and summarizing, MLA
formatting specifications, and
plagiarism issues in the 9th grade, 10th
grade students will take those skills
and build more sophisticated research
abilities including how to develop a
sophisticated thesis statement, writing
an annotated bibliography, introducing
how to imbed quotes, evaluating

SWBAT correctly cite
sources and design an
Outline of an
Expository Essay

W.9-10.1,
7-8, 10
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various sources, and how to make a
detailed outline.

7 Underst
anding
Ideas in
Challen
ging
Texts

SWBAT analyze a
Shakespearean text.

The Shakespearean unit will serve as
an introduction into the culture and
theater of the Elizabethan Age, as well
as an opportunity to teach students
explicit strategies for tackling difficult
texts. Through the bard’s work
students will gain an understanding of
dramatic elements, structure and
historical importance of the theater.
(Texts may include "Midsummer
Night's Dream" or "Macbeth.")

SWBAT view a film and
analyze it during a Film
review for the modern
movie version of
Macbeth.

RL.9-10.4,
9-10

8 Expressi
ng Ideas
Figurativ
ely:
Languag
e and
Voice
through
Poetry

SWBAT analyze how
authors use non-literal
language (figurative
language, irony, etc.) to
communicate poetry.

The poetry section of our academic
year is an immersion into poetic voice,
devices and structures. This
examination of verse, metrical
composition, and rhymes will highlight
the importance of identifying details
and nuances of prose that will translate
into closer reading of other genres.
(Poetry selections from textbook or
other sources that span modern writers
and forms as well as classic structures
(Shakespearean sonnets, John Donne,
Robert Frost, Emily Dickenson, T. S.
Elliot, e.e. cummings, Ezra Pound, Joy
Harjo).)

SWBAT create a Poet
Research Project and
Presentation

L.9-10.3-
4; RL.9-
10.4

9 *Revisiti
ng:
Today's

SWBAT analyze the
arguments of two or
more authors (fiction and

Having learned to make connections
and analyze relationships between
texts in Unit 4, students are asked to

SWBAT participate in a
timed Argumentative
Writing:  Prepare a

RI 9-10.7-
8; 10; SL
9-10.2-3
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Big
Ideas:
Social
and
Contem
porary
Issues

non-fiction) on a
social/contemporary.

make connections between a novel-
length work and (a) current issue(s) in
society, which will be presented in the
form of current articles, videos, and/or
other texts. This unit also strives to
introduce students to the power of
literature to shape the conversation on
social issues and effect social change.
(Possible texts include a novel such as
"Lord of the Flies" that addresses
gender roles, question of values, etc.
(modern issues that young adults face
while growing up), using New York
Times articles "Girls Will Be Girls" and
"A Cadet Hope to Honor His Father.")

report that diagnoses
Holden Caulfield's
issues and prognosis
from a professional's
perspective.
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Junior English III Course Outcomes
Course Outcomes: English III Standards

Language Arts (Writing and Language)

1 SWBAT integrate literary devices (e.g. figurative language, persuasive appeals, and
sound devices) and complex syntactical structures into an original composition.

W 11-12.4, 8; RI 11-12.5

2 SWBAT formulate claims, evidence, and commentary into cogently written and verbal
arguments.

W 11-12.1

3 SWBAT develop a research plan and synthesize using a variety of sources to gather
information for compositions, presentations, and class discussions.

W 11-12.5; SL 11-12.4

4
SWBAT apply different modes of writing to an original composition (e.g. arguments,
narrative, expository).

W 11-12.10

5 SWBAT evaluate, acquire, and use accurately a range of words and phrases sufficient
for reading, writing, speaking, and listening.

L 11-12.6

Literature (Reading for Literature and Informational Text)

6
SWBAT critically evaluate through examining the multicultural American experience by
distinguishing literary, artistic, and cultural movements from Colonial America to the
present.

RL 11-12.9; RI 11-12.9

7 SWBAT evaluate stylistic effect on the meaning of the work as a whole and distinguish
the author's style (e.g. syntax, diction, voice, and figurative language).

RL 11-12.4-6

8 SWBAT evaluate writing style (e.g. diction, syntax, tone) of primary and secondary
sources (with scaffolding).

RL 11-12.5
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9
SWBAT evaluate genres including short story, informational text, novel, drama, poetry,
essay, and media and demonstrate a knowledge of and an appreciation for these
genres.

RL 11-12.7; RI 11-12.7

Course Outcomes

 The highest priorities for ELA learning for all high school students.

 All students will achieve these outcomes as a result of their math experience in the English III Course.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Junior English III Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Junior English III Unit Concepts, Goals, and Sequence
Unit Unit

Concept
Unit Goal Unit Rationale Performance Assessment Standards Lesson Concepts

1 READING
- Summer
Reading:
Our Great
Expectatio
ns

SWBAT
deliberate
author's propose,
style, language,
and tone in a
range of
collaborative
discussions
through listening,
speaking, and
writing.

Through a literary analysis
of work read over the
summer, students will
participate in class
discussion followed by
revision of their writing
guided by a focus on key
writing elements. This allow
for diagnostic assessment,
concept review, and a final
formal assessment, which
sets class expectations.

SWBAT compare thematic
similarities in summer
reading text and an unseen
poem by formulating an 8-
sentence paragraph.
ASSESSMENT:
In the poem provided,
analyze the author's purpose
and tone. Then, explain in
one page how these
elements of the poem relate
to a theme found in the
summer reading text.

RL.11-12.1-5;
W.11-12.2, 4;
L.11-12.1-2

2 READING
&
WRITING
- A
Meeting of
Cultures:
Native
Origins
and
Puritan
Writing

SWBAT establish
a clear discussion
of core beliefs,
comparing their
own with those of
Native/Puritan
views and
integrate those
belief systems of
early beliefs of
indigenous
peoples and
Puritan colonists.

Readings during this unit
facilitate an understanding
of the diverse foundation of
the United States, historical
biases and formative
colonial writings. This is the
beginning of a yearlong look
at voices in multicultural
America. (POSSIBLE
TEXTS: 'The Crucible' by
Arthur Miller [LIT]; "Sinners
in the Hands of an Angry
God" by Jonathan Edwards
[INF]) Writing during this
unit will enable students to

SWBAT establish a clear
discussion of core beliefs,
comparing their own with
those of  Native/Puritan
views.
ASSESSMENT:
Compare how you felt about
one of these topics before
and after you've read the
assigned texts.  Did your
feelings change at all as a
result of these readings?
How?  What events or
characters affected your
feelings about these core

RL.11-12.1-7, 9,
10; RI.11-12.1-6,
9, 10; W.11-12.3-
5, 9, 10; L.11-
12.1-3, 5
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cement and isolate core
beliefs that they have in
comparison to the earlier
voices being read in the
unit.

beliefs?  Discuss any two of
the following core beliefs of
this literary movement in two
paragraphs.
a. The power of public
opinion
b.  The nature of evil
c.  The importance of taking
a stand
d.  The American justice
system

3 READING
- A Nation
is Born:
Revolution
ary
Writings
and
Argument
ation

SWBAT assess
rhetorical devices
in the persuasive
and
argumentative
writings of
professional/histo
rical writings of
the revolutionary
period of US
History.

This unit is literature of the
emerging United States,
predominantly non-fiction
and dovetails into an
introduction of the rhetorical
devices (logical fallacies,
appeals, language of
classical argument).
Logically this unit succeeds
early American--Native and
Colonial--literature and
allows for modern political
rhetoric to be incorporated.
(TEXTS to be considered:
"Declaration of
Independence" by Thomas
Jefferson [INF]; "Speech to
the Virginia Convention" by
Patrick Henry [INF]

SWBAT evaluate an author’s
use of rhetorical appeals and
devices in a persuasive text.
ASSESSMENT:   From a
choice 4 contemporary
speeches, student will
choose and analyze (at
home or in-class) for
rhetorical devices (2
rhetorical appeals and 3
schemes or tropes) and
explain their effect on the
reader/listener in a timed
writing situation.

RI.11-12.1-10;
W.11-12.1, 4, 9b
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4 WRITING
-
Argument
ative
Writing

SWBAT model an
original argument
incorporating
rhetorical devices
from early-
American public
addresses.

In this unit, students will be
expected to apply rhetorical
devices (listed above) into
their own writing. The
writing process of planning
an argument, drafts,
revision and editing will
provide scaffolding this
writing unit.

SWBAT write their own
argument on a current topic.
ASSESSMENT: Draft and
revision of argumentative
essay on a current topic and
demonstration of  proficient
use of a set number of
rhetorical devices

RI.11-12.4; W.11-
12.1, 4, 5; L.11-
12.1-3

5 READING
- An
American
Renaissan
ce:
Romantici
sm, Dark
Romantici
sm, and
Transcend
entalism

SWBAT interpret
the writing style
and rhetorical
devices of period
authors and
modern authors
incorporating the
same themes.

Students, after reading a
variety of non-fiction and
fictional texts from period
(and/or contemporary)
authors, will be able to
demonstrate knowledge of
nineteenth-century themes
and style.  (TEXTS:
excerpts of 'Walden' by
Henry D. Thoreau [INF];
"Nature" by Ralph W.
Emerson [INF]; "The
Raven" by Edgar A. Poe
[LIT]; 'The Scarlet Letter' by
Nathaniel Hawthorne [LIT];
'Into the Wild' by John
Krakauer [INF])

SWBAT analyze with
support a contemporary
essay conveying
Romantic/Transcendental
thought.  ASSESSMENT:
Students will be assigned a
contemporary example of
Romantic/Transcendental
thought to analyze outside of
class, and then, in a timed
writing setting, will analyze in
a minimum of 3 paragraphs
using support from the
essay.

RL.11-12.1-7, 9,
10; RI.11-12.1-6,
9, 10; W.11-12.3-
5, 9, 10; L.11-
12.1-3, 5

6 READING
- A Nation
Divided:
Realism

SWBAT interact
with the historical
context of writings
from the latter
half of the
nineteenth

By looking at author
purpose, effectiveness of
style, and historical context,
students will have a better
understanding of forces
influencing social change
and how authors

SWBAT compare and
contrast various pieces of
satire and the arguments
posed and author's purpose.
ASSESSMENT:  Examine
elements of satire through
jigsaw activity (a collection of

RL.11-12.1-7, 9,
10; RI.11-12.1-
10; W.11-12.1;
L.11-12.1-3;
SL.11-12.1, 2, 4-6
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century. responded. (POSSIBLE
TEXTS: 'Adventures of
Huckleberry Finn' by Mark
Twain [LIT]; "The Six-Letter
Word" by Dr. Jocelyn
Chadwick [INF];
"Gettysburg Address" by
Abraham Lincoln [INF];
"Occurrence at Owl Creek
Bridge" by Ambrose Bierce
[LIT]; "Story of an Hour" by
Kate Chopin [LIT])

4 or more genre-specific
texts) and following analysis
done in class, students are
to compose a two paragraph
timed writing comparison
between two of the
documents.

7 READING
- Facing
Troubled
Times:
American
Modernis
m

SWBAT debate
the idea of the
American Dream
as seen in
Modernist and
current American
society.

This unit focuses on a
deepening understanding of
twentieth-century writing
style and point-of-view.
(POSSIBLE TEXTS: 'The
Great Gatsby' by F. Scott
Fitzgerald [LIT]; "Rethinking
the American Dream" by
David Kamp [INF]; short
stories by Hemingway,
Welty, Wolfe [LIT])

SWBAT evaluate an author’s
argument regarding the
American Dream and then
build a personal argument
based on the author's and
their own interpretive
definition of the theme.
ASSESSMENT:  In-class
writing project where
students build an argument
on the American Dream.

RL.11-12.1-7, 9,
10; RI.11-12.1-6,
9, 10; W.11-12.9;
SL.11-12.5; L.11-
12.1-3, 5

8 WRITING
-
Research
and the
Synthesis
Essay

SWBAT
synthesize
research into
argumentative
writing about
literature.

This writing unit focuses on
a sustained research
project centered on a
literary query. Students will
evaluate sources and apply
them in the development of
a thesis, the embedding of
quotes and appropriate
commentary, citation of
sources, and eventual

SWBAT publish an effective
and supported argument
over a query of interest.
ASSESSMENT: Students
will write a research paper in
which they synthesize
researched support through
paraphrasing, quoting, and
commentary.

W.11-12.4, 5, 7-9;
L.11-12.1-3, 6
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publication of a finished,
polished essay draft.

9 READING
- New
Voices,
New
Frontiers:
Contempo
rary
American
Voices

SWBAT
synthesize
various authors,
themes, and
writing styles with
Post-Modern
perspective.

Independent application of
analysis from throughout
the year will be used to
critique the various threads
used to create the tapestry
that is American writing
today. (POSSIBLE TEXTS:
'The Things They Carried'
by Tim O'Brien (excerpt of
"Ambush") [LIT]; "Letter
from Birmingham Jail" [INF];
'The Glass Castle' by
Jeanette Walls [INF]; poetry
by Plath, Bishop, Harjo
[LIT])

SWBAT model a memoir by
writing to capture key
perspectives, memories, and
reflections.
ASSESSMENTS: Students
will compose a 1½-2 page
memoir comprised of brief
vignettes that capture
personality, family, and life
experience.  Students will be
given a list of possible topics
from which to choose.

RL.11-12.1-7, 9,
10; RI.11-12.1-6,
9, 10; W.11-12.3-
5, 9, 10; L.11-
12.1-3, 5
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Senior English IV Course Outcomes

Course Outcomes: English IV Standards

Language Arts (Writing and Language)

1 SWBAT synthesize information in order to formulate a position and develop a research
plan for a written argument.

2
SWBAT write informative/explanatory texts to examine and convey complex ideas,
concepts, and information clearly and accurately through the effective selection,
organization and analysis of content.

3 SWBAT evaluate original compositions to revise and to improve syntax and diction.

4
SWBAT support analysis of a text and text implications using MLA standards.

5
SWBAT use a range of strategies including context, nuances in meaning, and patterns
of word change to acquire and employ new words and phrases.

6
SWBAT employ varied syntax and structure in original compositions with consideration
of purpose and audience.

Literature (Reading for Literature and Informational Text)

7
SWBAT analyze how style (syntax, diction, voice, and figurative language) affects the
meaning of the work as a whole.
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8
SWBAT determine two or more themes of a text through analysis of what the text says
explicitly as well as inferences drawn from the text.

9
SWBAT critically examine foundational works of literature and historical document,
including analyzing how two or more texts from the same period treat similar themes or
topics.

10
SWBAT evaluate multiple sources of information presented in different media in order
to address a question or solve a problem.

Course Outcomes

 The highest priorities for ELA learning for all high school students.

 All students will achieve these outcomes as a result of their math experience in the English IV course.

 Course Outcomes are not meant to always have a 1:1 connection with units of instruction. Each unit can cover parts of one or more than one Course
Outcome. They are not necessarily expected to be mastered in one unit.

 The Course Outcomes are essential outcomes that should be thoroughly taught and learned throughout the year. They are not presented in a
chronological sequence for instruction, and they are not presented in order of complexity.
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Senior English IV Unit Concepts, Goals, and Sequence

 Unit Concepts are the specific ELA “big ideas” that students should learn, presented in the sequence in which they should be
taught. Each concept should take multiple lessons – an entire unit – to teach.

 Unit Goals provide the expectations for what students should be able to do with knowledge, skills, and practices related to the
unit concept. All lessons should be designed to help students progress toward meeting the Unit Goal.

 Lesson Concepts are related, smaller concepts that are necessary for students to fully understand a Unit Concept. The Lesson
Concepts provide the content for lessons that make up the unit.

o The concepts provided are a starting point for unit planning. They are not presented in the order in which they should be
taught, and they are not exhaustive.

o How the Lesson Concepts are taught in each classroom constitutes the Classroom Curriculum and is the purview of each
teacher in consultation with his/her principal and other relevant colleagues and resources.

o Teachers should brainstorm a list of Lesson Concepts and prioritize what is most important and relevant for their classes
and in their schools.

o All lessons should serve the purpose of helping students to achieve the Unit Goal.
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Senior English IV Unit Concepts, Goals, and Sequence
Unit Unit

Concept
Unit Goal Unit Rationale Performance Assessment Standards Lesson

Concepts
1 Parts and

sequencing
of writing a
Narrative

SWBAT write a
coherent
narrative to
build toward a
particular tone
and outcome.

SWBAT compose an in-
class narrative response to
an assigned college
application essay prompt.

W.11-12.3

2 Research
Process

SWBAT write a
research paper.

Gather relevant information
from multiple authoritative print
and digital sources, using
advanced searches effectively;
assess the strengths and
limitation of each source in
terms of
the task, purpose, and
audience; integrate information
into the
text selectively to maintain the
flow of ideas, avoiding
plagiarism and over-reliance on
any one source and following a
standard format for citation.

SWBAT create an order of
argument, incorporating
three sources to support a
position on an instructor-
assigned topic. (2 to 3 day
assessment)

W.11-12.7, W.
11-12. 8,W.11-
12.9

3 Language
&
Literature
as
Influenced
by Cultural

SWBAT
analyze the
relevance of
historical,
political,
philosophical

SWBAT write a well-
organized analysis of a
previously unseen text from
the time period studied
explaining the relevance of
one or more of the following

RL. 11-
12.1,RL.11-12.3



Version 1.0 – Distributed April 2016 122

Context influences
shaping the
text.

influences to the text:
historical, political, or
philosophical.

4 Aesthetics
of Poetry

SWBAT
synthesize the
cumulative
effect of sound
device,
imagery, and
form on the
meaning of the
work(s).

SWBAT annotate a poem for
its devices and write a well-
organized synthesis of the
individual and cumulative
effect of these on the
meaning of the text.

RL.11-12.4-5.

5 Drama:
Form and
Tradition

SWBAT
analyze the
development of
two or more
themes through
word choice
and stage
direction.

SWBAT write a well-
organized analysis how
diction and stage direction
contribute to the meaning of
the work as a whole.

RL. 11-12.2-4.

6 Social
Criticism in
Literature

SWBAT
evaluate author
intent in respect
to effecting
social change
and reflecting
social
conditions.

SWBAT write a well-
organized analysis of a
previously unseen text from
the time period or genre
studied explaining author
intent and how the work
reflects social conditions.

RL. 11-12.6

7 The
Rhetoric of
Non-Fiction

SWBAT
evaluate the
effectiveness of
rhetorical

SWBAT write a well-
organized analysis of a
previously unseen text from
the time period or genre

RI.11-12.5-6
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Texts appeals around
which an author
establishes and
defends a
claim.

studied explaining rhetorical
devices, author claim and
argument.
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